Lessons from the Field: Implementing Data Use Learning Communities

Transcript of Webinar Questions and Answers

1. To all presenters: Would you all be willing to share your professional learning community (PLC) standards and leadership standards with the participants of the webinar?  
a. Wilson: The professional learning standard that Arizona used for PLCs and leadership are part of the NSDC standards.  For information on those standards and what they involve, including resources and research, go to the NSDC website (www.nsdc.org).  
2. Have Arizona or Connecticut allocated Adult Education Family Literacy (AEFL) leadership funds to local programs or PLCs to make program improvements at the local levels? 

a. Gopalakrishnan: Connecticut hasn’t used AEFL funds for its professional learning communities. Instead, they are running their PLCs through its professional organization, CASE, and had a fee for program staff to participate in the training.  
b. Wilson: AZ’s family literacy programs and adult education programs are in separate institutions and are not combined.  They use our state leadership funds for professional learning community training and data training at the state level to local programs and then by requiring programs to allocate ten percent of their grant for professional development, allows local programs to be able to fund and support professional learning communities at their program and site levels. 
c. Dilworth: The leadership monies assist local programs because the state gets involved with these initiatives like leadership excellence academy, like the professional development leadership institute, like project TION and then they put out a call to programs for program personnel to get involved with them in multi-year efforts and then all those costs are covered by the state.  So what it actually gives us is people inside our programs who’ve have cohort experience with other teachers from around the state and then when they come back to our programs they have that experience and they’re able to apply it to the professional learning communities that we’re putting in place at the local level. 
3. Question for Connecticut: What is the content of the face-to-face training and who attends? Does the content have a progression or do you have different participants at each training cohort and does the same cohort participate in the face-to-face, Moodle, and local PLCs?

a. Gopalakrishnan: The answer to the last question is yes, it’s the same cohort of the 36 participants from 15 programs, and as Maria mentioned they come in teams.  And so it’s the same group that’s receiving the sustained professional development effort throughout the whole year.  The content of the training, the content of the, and these are the couple things that we can share with NRS that can be posted somewhere.  We can share the flyer that we made up to recruit participants from local programs. The content of the training really focuses on, the first one used some of the ideas from the NRS trainings in terms of having local programs work in teams to think about barriers to data, challenges that they have faced with data use.  We also did a team building activity around a plane crash where they had to rate the items that they would need to survive the plane crash.  Again trying to highlight the sort of roles that people end up taking when they are engaged in teamwork at the local level in a PLC.  So the idea that we’re borrowing from organizational development literature to really support some of our efforts.  So that was some of the focus of the initial training then we moved into our state standards, the reports that we have, having them work in teams around solving problems.  We created, Maria has created several worksheets that programs can use to take state reports, create charts, data walls that they can share with local programs.  Then in our second training, we actually had them come back and share some of those, some of what they had done, some of which they’re posting on our online course as well.  So it is the same cohort that’s going through.  Maria would you like to add to that?

b. Groody:  Yes, there are some participants who are coming and for whatever reason, the day or the nature of their staff, there may only be one person from that program coming but they are sharing their information when they go back with others, and plus they’re able to bounce off ideas or things that are foremost on their mind, that you know, we’re focusing on.  One of our last presentations was on retention and looking at retention data and it sparked a lot of discussion amongst directors as well as feedback from facilitators.  
4. For all the presenters: Do you have any ideas for establishing professional learning communities in rural programs, where you only have one or two staff members, and how have these activities helped in the NRS reporting?
a. Dilworth: I can speak to the rural program that two people is not too few and just have the two people who are in one program become a learning community themselves.  It’s not that the learning community is always exactly what you do, it’s that you have an attitude about learning yourselves, and that you want to use your data in a way that is going to inform you about your program and about your decision making so you can continue to make improvements in your program. So just establishing that learning community with the two people is very valuable.  And then if a wider goal is there of having a learning community, perhaps an instructional learning community, and only one of your staff is instructional you might want to have that person pair up with a person from another program who is teaching the same instructional area and then they can form a learning community and to use technology for people to meet, make sure that those meetings are at least monthly so that people can form their goals and actually get things done.  
b. Gopalakrishnan: I think it’s a little premature to speak about the impact of the effort on the outcomes per se, but we clearly see just far greater awareness in questioning as to why things are the way they are, why do we have classes that meet two nights a week as our only offering, why can’t we have different ways of setting up our classes that are built on student needs and not when teachers are available to teach? There are all sorts of questions being asked, how do we place students into GED preparation when we also have an adult high school, or an external diploma? Why aren’t we using that? Or whatever the case may be there is all sorts of questions that we’re hearing so the awareness is definitely greater that I can tell and presumably that will translate into better outcomes when we look at things maybe a year or two down the road.
5. Question for Connecticut: Has your data improvement contributed to students' outcomes in terms of employment, PSE transition and educational gains?

a. Gopalakrishnan:  As far as educational gains are concerned, our data shows that we have made excellent improvements and exceeded state benchmarks at each level. We do collect survey info regarding employment and transition to PSE, and the results fluctuate.  Employment is at about 47% recently, PSE about 28% based on last year’s surveys.
6. Question for Connecticut: How does a program assess whether they are faring well on a statewide scale?  Are they striving for the state targets or are there performance benchmarks that would signal proficiency?  [Our state has] a system of report card assessment ...but are continuing our hunt for better ways of assessing our programs.

a. Gopalakrishnan: The CSDE website posts a statewide profile and we get the benchmarks from the CSDE each year all at www.sde.ct.gov. Click on adult education and under Reports you will find the tools.
7. For all presenters: When you compare/contrast statewide data, do you compensate for differences in size and resource allocation?  Examples would be small volunteer programs serving 20 students vs large school districts serving thousands?

a. Gopalakrishnan: Each program is compared to itself-improvements year to year. Everyone responds to same accountability given their own community profile.

b. Wilson: Adult education providers are required to meet the minimum state performance goals as approved in their grant contracts.
8. For all the presenters: Does your PLC have student representatives?

a. Groody: In the Bristol PLC we do not have direct student participation.  However student input using surveys, feedback forms or short answer polling forms are used when making decisions.
b. Wilson: PLC’s are a PD model primarily for educators to collaboratively focus on program improvement and instructional improvement.  Done well, the collaborative environment in a PLC provides teachers and staff with a safe place to analyze data, set goals and engage in reflection just to name a few.  If a PLC’s goals include learner involvement, then it’s up to the group members to include students or not. There are other ways to get students involved as a component of the PLC work. For instance, student councils may collect student data such as surveys or focus groups to help the PLC with their work.  Additionally, there is evidence that teachers who are successful in forming student learning communities in their classes have improved student retention and stronger social networking among students. 
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