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[bookmark: _Toc314510581]Introduction to The Local Connection:
Building A Data Use Learning Community
[bookmark: _Toc314510582]Audience
This professional development sequence has three distinct audiences:
State-level staff (administrators, professional development coordinators, and data managers) who are responsible for statewide planning, management, and dissemination of information and procedures related to the NRS;
Professional development specialists who are responsible for rolling out the training statewide to local programs; and
Local program administrators, professional development coordinators, data managers, and instructors.
[bookmark: _Toc314510583]Purpose
The purpose of this professional development sequence is to help state and local literacy program personnel learn strategies for creating a culture of data use at the local level through the establishment of data use learning communities. The training introduces a diverse array of technology tools that can be used to sustain learning communities, particularly when face-to-face meetings are difficult because of distance and scheduling issues. The training also encourages users to become familiar with the array of NRS data tools from previous trainings that are available on the NRS Web site, http://www.nrsweb.org/.    
This two-day sequence can be adapted to meet the needs of individual states and local programs. It can be used as a train-the-trainers program in which state-level staff members offer the training to key personnel (e.g., professional development specialists and data facilitators) who then repeat the training for local program administrative and instructional staff. Information and activities from this training also can be selected and offered to meet the needs of specific audiences. For example, when conducting this training for local programs, instead of using the exercises (H-15; SH-1) with simulated data developed for the purposes of this training, training facilitators will find it more helpful to use actual data from local programs. Users of this training sequence are encouraged to adapt and augment activities accordingly.
[bookmark: _Toc314510584]Session Overview
[bookmark: _Toc314510585]Objectives:
By the end of this professional development sequence, participants will be able to
1. Identify the barriers to, and motivators for, local programs to use data;
Describe strategies for encouraging a culture of data use at the local level;
Define the characteristics and essential elements of a data use learning community;
Identify steps in the process of establishing and sustaining a data use learning community;
Select appropriate technology tools for specific purposes related to data use and sustaining the learning community;
Develop a state action plan for encouraging locals to value and use data for program improvement (optional—for use only when workshop participants are state teams).  
[bookmark: _Toc314510586]Time:
The total time required for this session is approximately 12 hours of instructional time, or two full days of six hours each (not including lunch and break times). The 12 hours of training are further divided into four discrete segments of three hours each. The entire sequence, therefore, may be conducted over two consecutive days, or it can be delivered in individual 3-hour segments over an extended period of time, thereby affording participants the opportunity to integrate the knowledge and skills gained into their work activities. An optional activity (H-16) is included in these materials only if the audience for this training is state-level staff who will develop an action plan for encouraging local programs to use data. If the training is offered exclusively to local programs, this activity and the corresponding PowerPoint slides (#124—126) should be eliminated.    
[bookmark: _Toc314510587]Materials Checklist:
[image: ]	Overhead projector (for use with transparencies), or 
[image: ]	Laptop and LCD projector (for use with flash drive or CD-ROM)
[image: ]	Copies of participant handouts for each participant
[image: ]	Overhead transparencies (or file containing PowerPoint slides)
[image: ]	Facilitator’s Notes and Supplements
[image: ]	Flipchart and stand
[image: ]	Flipchart marking pens 
[image: ]	Blank transparencies and transparency pens
[image: ]	Internet connection (For quick access, pre-load Internet pages with passwords for the Tools Demo presentations on Day One.)
[bookmark: _Toc314510588]Preparation Checklist:
[image: ]	Reserve space for the training.
[image: ]	Duplicate handouts.
[image: ]	Make overhead transparencies from Transparency Masters (or download PowerPoint slides from the NRS Website (http://www.nrsweb.org) and copy to a flash drive or CD-ROM).
[image: ]	Assemble participant handout packets.
[image: ]	Make nametags and/or name tents for participants.
[image: ]	Prepare Attendance Sheet.
[image: ]	Pre-divide attendees into groups (state teams or local program teams or instructor teams, depending on the audience) for small group activities.
[image: ]	Arrange for food and beverage, as appropriate.
[image: ]	Arrive one-half hour before training is scheduled to begin.
[image: ]	Check equipment to ensure that it is working properly. Also check Internet access to ensure that it is functioning properly. Pre-load Internet pages before the start of the meeting or at lunchtime, so that you can avoid wasting time to do this when the meeting begins.
[image: ]	Pre-label flipchart pages, one of the following headings per page:
Challenges
Expectations
Parking Lot Issues
Participant Feedback
This flipchart should have two columns on the page, one labeled pluses (+), and one labeled deltas ().

[bookmark: _Toc314510589]Session Outline
	Materials
	Activities
	Times

	
	DAY 1
	

	PPT-1—7
H-1—2
H-17a—e (evaluation form)
Flipchart page for “Expectations”
Flipchart page for “Parking Lot Issues”
	Welcome, Introductions, Objectives, Agenda Review 
Introductions
Professional Development Objectives/Agenda
Parking Lot Issues
Evaluation Form
	30 min.

	PPT-8— 25; H-3—5 
	Chapter 1. Introduction and Overview of the Training 
1. Creating a Culture of Data Use 
	60 min.

	
	BREAK
	15 min.

	PPT-26—55; H-6—8
	The Framework: Communities of Learners
	75 min.

	
	LUNCH
	60 min.

	PPT-56—71 
	Tools Demo: Blogs, Microblogs, Wikis
	30 min.

	PPT-72—92; H-9 
	Chapter 2. Motivation: Building a Data Use Learning Community 

	35 min.

	
	BREAK
	15 min.

	PPT-93—100
PPT-101—115; H-10a—b  
	Chapter 4. Implementing and Sustaining: 
Tools for Training, Analysis, and Community Building
Tools Demo: Online Sharing Applications, Social Bookmarking, Social Networks, and Podcasts

	90 min.

	Flipchart page entitled
Parking Lot Issues 
Flipchart Page of pluses and deltas
	V.	Day 1 Evaluation and Wrap-Up
	10 min.

	
	Total Time
	7 hours

	
	DAY 2
	

	Flipchart Page for “Parking Lot Issues”
PPT-6; H-2
	Agenda Review for Day 2
	10 min.

	PPT-116—123
H-11—15 
PowerPoint Template on
Moodle Site
Local Program Data Tables,
or SH-1a
	Chapter 3. Building a Community of Learners
1. The Four-Step Model
Teams Work on Learning Community Action Plans and Technology Projects
	170 min.

	
	LUNCH
	60 min.

	PPT-123
	Team Reports on Learning Community Action Plans
	90 min.

	
	BREAK
	15 min.

	**PPT-127
	**Team Reports on Technology Projects
	45 min.

	H-17a—e 
PPT-128
	Reflection, Evaluation, and Wrap-Up
1. Review Parking Lot Issues
Workshop Evaluation
	30 min.

	
	Total Time
	7 hours


**Note: PPT slides 124—126 and H-16a—i are not included in this session outline because they deal with state action planning to encourage the use of local data use learning communities. These PPT slides and H-16 are included for your reference in the PowerPoint file and in the Participant’s Handout packet. If you conduct this training for an audience of state directors and state professional development teams, then you will want to include these materials in your training and adjust the timing of activities of Day 2 of the training.     


[bookmark: _Toc314510590]Before the Workshop
The following tasks should be completed before the workshop session:
[image: ]	Send out flyers announcing the workshop and the dates.
[image: ]	Send out confirmation letter to those who have registered for the workshop. Tell them that, in preparation for the workshop, they should meet with other individuals from their local program who also will be attending the workshop. Ask them to come prepared to give a five-minute report that highlights their local program data. 
[image: ]	Duplicate all handouts for the session (H-1 through H-17) and supplemental handout, SH-1, if used, and arrange them into participant packets. By providing a packet of materials to each participant, you can avoid constant distribution and handling of materials during the session. 
[image: ]	Download the file of PowerPoint slides (PPT #1—128) from the NRS Web site (http://www.nrsweb.org/) and copy to a flash drive or CD-ROM.
[image: ]	Pre-label flipchart pages for activities, as indicated in Facilitator’s Notes.
[image: ]	Order all equipment (laptop computer and LCD projector, screen, flipcharts). Check the equipment to ensure that it is working properly. Also check the size of the screen and the clarity of print from the back of the room.
[image: ]	Prepare nametags or name tents for participants.
[image: ]	Make signs or folded cards for each group (state names if this session is for national training; local program names if this is for state training; class names [e.g., ESL, ABE, GED, Workplace Literacy, Family Literacy, EL Civics], if this is for instructor training).
[image: ]	Arrange for a place to hold the workshop session and ensure that it has sufficient space and moveable chairs for break-out activities. Consider the room arrangement that will best facilitate your activities. For this workshop, it is suggested that, if possible, the room arrangement consist of table rounds that each seat from 5 to 8 individuals. 
[image: ]	Prepare a participant sign-in sheet to verify attendance. Include spaces for participants’ names, addresses, program names, addresses, phone and fax numbers, and e-mail addresses. This will be useful if you need to make future contact with participants.
[image: ]	Arrange for refreshments and lunch, as appropriate.
[image: ]	Read the Facilitator’s Notes for the session, pages 1-19.
[image: ]	Review the handouts (H-1 through H-16), the PowerPoint slides (#1—128), and the Supplemental Handout packet, if used (SH-1).
[image: ]	Create new accounts for Web 2.0 Tools Demo for a blog, microblog, online sharing application, wiki, and social bookmarking. You may use some pre-set tools, such as the NRS wiki and microblog, or others of your choosing, and you may wish to reference tools that have been developed by other adult educators.
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[bookmark: _Toc314510591]Facilitator’s Notes: Day 1
	Materials
	Activities
	Times

	
	Welcome, Introduction, Objectives, Agenda Review
	30 min.

	PPT slide 1 and PPT slide 2
	Welcome and Introduction
With PPT slide #1 (the cover slide) displaying, welcome participants to this professional development workshop on The Local Connection: Building a Data Use Learning Community. Have each of the facilitators introduce themselves and briefly describe their backgrounds and expertise in professional development, professional learning communities, or the management of data collection and reporting. 
Show PPT slide #2 and ask participants to introduce themselves, stating name, title, state, and the biggest challenge(s) they face in getting local programs to value their data and use data to inform program improvement efforts. If participants are few in number, they can introduce themselves one by one to the large group. Move the activity along, allowing each person to speak for only a minute. If the group is too large for individual introductions, ask participants to pair up, or to form small groups of 3 to 5 individuals, and share this information with each other. As an optional activity for an extremely large group, ask to see a show of hands for those who are local adult education program directors, those who are MIS coordinators, those who are professional development specialists, those who are instructors, etc. Ask whether there are other roles represented among the group and what those roles are, and sample responses from the group concerning the biggest challenges they face in encouraging locals to use data.
	(20 min.)

	
	Professional Development Objectives/Agenda
	(5 min.)

	PPT slide 3;
Flipchart page
marked “Expectations”
	Show PPT slide #3, Your Expectations for this Training, and ask participants to tell you what they hope to gain from attending this training. List responses on a flipchart. Continue listing expectations until there are no more responses.
	

	
	Note: It is not necessary that every participant respond to this question; it’s likely that some participants will have expectations that have already been listed.
	

	
	Refer to the flipchart list of expectations and identify for participants those topics that have been planned as part of this workshop, those that have not been planned for but that can be addressed easily during the workshop, and those, if any, that are outside the realm of this workshop. To the extent possible, identify resources that participants can access to address those content issues that will not be covered in this workshop. 
	

	PPT slide 4; H-1
	Now show PPT slide #4 and refer to H-1, Professional Development Objectives, as follows:
Identify the barriers to, and motivators for, local programs to use data;
Describe strategies for encouraging a culture of data use at the local level;
Define the characteristics and essential elements of a data use learning community;
Identify steps in the process of establishing and sustaining a data use learning community;
Select appropriate technology tools for specific purposes related to data use and sustaining the learning community; 
Develop a state action plan for encouraging locals to value and use data for program improvement (Optional—for use when workshop participants are state teams).  
	

	PPT slides 5—7
H-2
	Then show PPT slides #5, 6, and 7, and refer to H-2, Workshop Agenda for Days 1 and 2. Quickly summarize the activities that will be part of this workshop and state their relationship to the expected outcomes.

	

	
	Note: You may wish to modify the agenda to suit your own purposes. Please remember to modify H-2 to accurately reflect the agenda of the professional development that you deliver.
	

	
	Parking Lot Issues
	(3 min.)

	Flipchart page
marked
“Parking Lot Issues”
	Tell participants that, throughout the training, they will keep a “Parking Lot” of issues and questions that arise that are related to the NRS and assessment but not directly related to this workshop on The Local Connection. To the extent possible, those questions and issues will be addressed at the end of this workshop.
	

	
	Note: Post on the wall a flipchart page marked “Parking Lot Issues.” Also place a Post-it Notes pad on each table. Ask participants, throughout the workshop, to write their questions on the Post-it Notes and place them on the flipchart.
	

	
	Evaluation Form
	(2 min.)

	H-17a-e
	Call participants’ attention to the evaluation form H-17a—e. Remind them that they will be asked to complete the evaluation form at the end of the training. Suggest that they may find it helpful to fill in the evaluation form throughout the course of the training as they complete each section when the activities will be most fresh in their minds.
	

	
	Note: The evaluation form on H-17a—e is provided as a sample. Feel free to modify this form to suit your own needs, particularly if you modify the training content to include information related to local program needs.
	

	
	Chapter 1 of the NRS Guide.
Introduction and Overview of the Training 
	

	
	1. Creating a Culture of Data Use  
	60 min.

	PPT slide 8
	Show PPT slide #8, Chapter 1, Introduction and Overview of the Training. Tell participants that this section of the training will cover strategies for creating a culture of data use and for establishing a professional learning community.
	

	PPT slide 9
H-3
	Show PPT slide #9, Why Promote Data Use at All Levels? Explain that there is a use for NRS data at the federal, the state, and the local level. The three main categories of uses at all levels are to (1) demonstrate program effectiveness, (2) assist management, and (3) promote program improvement. 
Refer participants to H-3 and ask them, in their table teams, to brainstorm a list of ways that state and local programs can use data. They may want to identify one group member as recorder of the team’s responses and another member as reporter to report the team’s responses to the larger group. Allow only about five minutes for their group work and then ask one table team to report its list of uses of data at the local level. Chart responses on a flipchart. Then ask if other teams have additional uses to suggest. Now ask a different table team to report its uses of data at the state level. Chart its responses and ask if other teams have additional uses to suggest. Repeat the process for uses of data at the federal level. 
	

	PPT slides 10—13, PPT slide 14 , and PPT slide 15
	Now show PPT slides #10, 11, and 12 and review the uses of data at the local (PPT 10), state (PPT 11), and federal (PPT 12) levels. Show PPT slide #13, Use of Data is Most Critical at the Local Level, and refer them to H-4. Explain that their table teams now have ten minutes to brainstorm reasons that data use is most critical at the local level. This exercise asks them to consider the consequences of local programs’ not valuing and using their data and how this might affect students, teachers, administrators, the local agency, and the local community. It also asks them to consider implications at the local level of programs’ reviewing and using their data to inform program practices and how might this affect these same populations. Finally, they are to consider the implications of data quality and use as local data becomes aggregated at the state level with data from other local programs, and the implications of this as the state data are rolled in with data from other states and reported at the federal level. Ask them to be prepared to share their team’s responses with the larger group. Allow ten minutes for their group work and then sample responses from the total group.
Show PPT slide # 14, Poor Data Quality Can Result From…, and briefly discuss how each of the following can affect data quality: incorrect test administration, low rates of pre- and posttesting, poor goal-setting procedures, flaws in data entry, lack of quality control systems, little or no data monitoring. PPT slide #15 is a visual pun that illustrates one factor that can contribute to poor quality data: measuring something other than that intended.
	

	PPT slide 16-23
	Now show and discuss the next ten slides, as follows. 
PPT slide #16, From Data to Information to Knowledge, contains a quote from John Naisbitt, “We are drowning in information but starved for knowledge.” This slide points out that it is critical for local programs to interpret and make sense of and use their program data. 
PPT slide #17, Underlying Assumption, speaks to the assumption that, when program staff use their data, data quality will improve. 
PPT slide #18, In a Culture of Data Quality, describes characteristics of a program that has a culture of data quality. Review the points on the slide and ask participants to consider which of these apply to their own programs. 
PPT slide #19, Changing the Culture Around Data, asks participants to consider how they can help program administrators and teachers to view data not as a hammer but as a flashlight. 
PPT slide #20, Establishing a No-Blame Culture, suggests strategies for encouraging staff members to examine program data without fear of having fingers pointed at them for “undesirable” data. 
PPT slide #21, Effective Data Use Moves Us Along the Accountability Spectrum, explains that, when data are used for accountability purposes, our perspective is looking backward at what the program did/did not do well, and that when data are used for program improvement purposes, our perspective is looking forward at the direction we’re heading. 
PPT slide #22, Top 10 Uses of Data in Education, lists the most frequent uses of data in educational programs, with the #1 use as “to uncover problems that might otherwise remain invisible.”
 
PPT slide #23, Attributes of Programs that Make Wise Use of Data, describes characteristics of programs that truly have a culture of data use. Review the points on the slide with participants. Ask if there are questions.
	

	PPT slide 24-25
	PPT slide # 24, How Can We Improve?, quotes Will Rogers: “Even if you're on the right track, you'll get run over if you just sit there." Refer participants to H-5 and ask them to self-reflect on the questions listed and share their responses with their table mates. Suggest that each table team select one member to record and synthesize responses and be prepared to make a five-minute report to the total group.  
Finally, show PPT slide #25, To Implement Effective Data Use at the Local Level, and review for participants the five elements required for programs  to implement data use effectively:
An organizational framework through which to organize activities;
Motivation to use data;
Training on how to review and use data;
Tools for conducting data analyses; 
Ongoing communication and interaction among local staff around data.
Ask participants to consider which of the above elements they have in place and which they need to develop.
	

	
	BREAK
	15 min.

	
	The Framework: Communities of Learners 
	75 min.

	PPT slide 26-27
H-6a—c
	Tell participants that now they will explore the first of the elements listed above—an organizational framework through which to organize activities—and, for this training, the framework is a professional learning community (PLC), or a community of learners. Show PPT slide #26 and tell them that a PLC is a group of teachers, administrators, and other staff who meet regularly, review practice, ask questions and focus on learning, and then use the learning to implement programmatic improvements. To understand the concept of learning communities, it is important to begin with the research on effective professional development because the PLC is a form of professional development that has been proven to be highly effective. 
Show PPT slide #27 and refer participants to H-6a—c. Tell them first to independently review H-6a, think about the purpose of professional development (PD)—for example, Why do we conduct PD?, What do we hope it will accomplish?—and then write their own definition of PD. After just a few minutes, sample responses from the full group. 
	

	PPT slide 26-27
H-6a—c
(Cont.)
	Refer them to H-6b and ask them, again working independently, to think about the most effective professional development programs in which they have participated, and also the least effective, and then to use the guiding questions on H-6b to identify elements made these programs effective or ineffective. After about 5 minutes, ask them to turn to their table mates and, using H-6c, to identify the characteristics of effective professional development. Allow 5 or 6 minutes for these table discussions and then ask for responses. It’s fine simply to sample responses from the total group instead of asking each table to respond. Accept all responses.   
	

	PPT slide 28
	Show PPT #28 and review the quote from Thomas Guskey—that notable improvements in education almost never take place in the absence of professional development—and that this is a consistent finding in the literature on educational reform.  
	

	PPT slide 29
	
PPT slide #29 illustrates results of research conducted by Bruce Joyce and Beverly Showers in 1987-88 on the effectiveness of various models of professional development. This research indicates that, for knowledge gained during professional development to transfer to practice (i.e., to the classroom), it must be through peer coaching and collegial support rather than through other PD models. These models include ones in which the facilitator (1) simply presents information, (2) demonstrates a technique, or (3) asks participants to demonstrate the technique and receive feedback on their performance. The Joyce and Showers findings tell us that only when peers (i.e., not a supervisor) observe one another, provide feedback, and problem solve together is it probable that change in teacher behavior or practice will occur. 
	

	PPT slide 30
	
PPT slide #30 depicts a more recent study of Joyce and Showers (2002) in which they again asked the same research question and obtained the same bottom-line result. Note that the percentages for models that do not involve peer coaching vary somewhat from the 1987-88 study.    
	

	PPT slide 31-37
	Show PPT slide #31, and ask participants what they think about the statements on the slide, written by Richard Dufour and Robert Eaker. Most people will respond that these statements are somewhat exaggerated but they make the point that many teachers operate in isolation. 
The next slide, #32, shows that the research literature supports the statement that teachers operate pretty much in isolation, a source of dissatisfaction for many teachers. 
Slides #33 and #34 present findings of the National Staff Development Council (NSDC) that the most effective forms of PD occur when teachers have opportunities to work together and learn from each other and that collaborative PD has more power to change the school’s culture than do PD activities in which individual teachers participate.
With PPT slide #35 displaying, discuss the four principles of effective professional development, as proposed by Thomas Guskey. PPT slide #36 displays a quote from Lieberman that also speaks to the power of PLCs.  
Tell them that the concept of learning communities arose from the work of Peter Senge on organizational development (The Fifth Discipline, 1990) that encouraged the creation of a work environment characterized by teams of employees who developed a shared vision and worked collaboratively to make that vision a reality, as demonstrated by PPT slide #37.
	

	PPT slides 38—39 
	Show PPT slides #38 and #39, and tell them that the learning community concept also took hold in education with the work of Susan Rosenholtz (1989) that found teachers were more effective and showed greater student successes when teachers engaged in collaborative learning and problem solving.
	

	PPT slide 40
	Now direct their attention to PPT slide #40. Tell participants that Shirley Hord and Victoria Boyd (1995) documented results at schools where staff collaborated as a learning community, and they found that staff members explored new ideas, implemented new practices, and were able to effect increased student learning gains.
	

	PPT slides 41—42
	Given the previous slides on the background of PLCs, it is now time to define professional learning community. Show the definitions on PPT slides #41 and 42. Tell them that these definitions all are similar to one another—that you just want them to see how different researchers and educators define a PLC.
	

	PPT slides 43—45
	PPT slides #43 and #44 present the outcomes for staff who participate in PLCs, and PPT slide #45 presents the outcomes for students whose teachers participate in PLCs. Point out that all the outcomes are positive.
	

	PPT slide 46
	PPT slide #46 contains a quote by Peter Senge (1990) declaring that the most successful corporation of the future will be a learning organization.
	

	PPT slide 47
H-7a—j 
	Show PPT slide #47 and refer participants to H-7a—i. This handout (H-7a—i) contains an article by Shirley Hord in which she summarized the research on PLCs and describes five attributes of PLCs:
1. Supportive and Shared Leadership (H-7c—d) 
Collective Creativity (H-7d)
Shared Values and Vision (H-7d—e)
Supportive Conditions (H-7e)
Shared Personal Practice (H-7f)       
	

	
	Ask each table team to read the assigned attribute of PLCs in the attached article (see handout page numbers above for each attribute) and be prepared to briefly explain to the whole group the following: 
What the attribute is, what it entails; 
Why it is important; and 
How this attribute can be applied to a data use learning community.
As each group completes its brief report, focus on the last point—how the attribute can be applied to a data use learning community. 
	

	PPT slide 48-49
	Now show PPT slide #48 and emphasize that the whole process of establishing a PLC begins with the critical task of creating a shared vision. This slide explains the importance of a vision that all members in the organization share and work to fulfill. PPT slide #49 reminds participants that there will be little or no impact on, or buy-in from, staff unless the larger vision of the agency or program connects with the personal visions of staff members.
	

	PPT slides 50—52 -55
	Finally, PPT slides #50, 51, and 52 lay forth essential actions of any PLC. Review these with participants and conduct a brief discussion related to how these actions can apply specifically to a data use learning community.
Sum up this section on learning communities with PPT slides #53 and #54, which contain quotes of Michael Fullan, who has written widely on the topic of systemic change in schools.
End this section, which is heavy on PowerPoint slides, with a Dilbert cartoon about PowerPoint Poisoning (PPT slide #55). Tell participants that, from here on out in this training, there will be less presentation and more team activities—that this first session was necessary to present the background and rationale for “why learning communities.” Ask if there are questions or comments. 
	

	
	LUNCH
	60 min.

	
	Tools Demo: Blogs, Microblogs, and Wikis
	30 min.

	PPT slide 56-60
	Welcome participants back from lunch (show PPT slide #56) and begin the afternoon session with a demonstration of various tools that can be used to build and sustain a learning community. 
Show PPT slide #57 and explain that a blog is a type of Web site maintained by an individual who makes comments, describes events, and posts materials such as videos. The next three slides are examples of uses of blogs, namely, to recap events from a meeting or conference (PPT slide #58), for discussion of a particular topic (PPT slide #59), and in practice to share information, ideas, or other materials (PPT slide #60). 
	

	PPT slides 61—63
	PPT slide #61 provides the URL for the NRS blog created for this training, and PPT slide #62 provides a screen shot of a blog created by an adult school in California (Newport-Mesa Adult School). Visit the Newport-Mesa blog online and spend a few minutes highlighting aspects of the site to show participants how they might use blogs.
Show PPT slide #63 and explain that a microblog is a type of blog that allows users to send short updates, such as text messages, that can be published and viewed by anyone or by a select group of people chosen by the user.
	

	PPT slides 64—67
	As you show he next three slides, explain that uses of microblogs include the following: touching base or updating ‘followers’ (PPT slide #64), posting questions and responses that groups of people can view (PPT slide #65), and lurking to find out what others are talking about (PPT slide #66). 
PPT slide #67 provides the URL for the NRS microblog created for this training. Click on the NRS Twitter Web page (or create your own Twitter account to share) and show participants how to send and read messages. 
	

	PPT slide 68
	Show PPT slide #68 and explain that a wiki is a Web site that allows for creation of interlinked Web page that can be used collaboratively to create books, encyclopedias, or dictionaries. 
	

	PPT slides 69—71
	The next two slides illustrate collaboratively created Web pages, one from Wikipedia describing the Office of Vocational and Adult Education (PPT slide #69), and the other (PPT slide #70), the NRS training wiki. 
PPT slide #71 provides the URL for the NRS wiki. Show participants how to log into the NRS wiki page and explain that they will be asked to use this wiki page for an exercise that will be assigned after the upcoming discussion about motivation.
	

	
	Tell participants that, later on, they will see another tools demo—this one dealing with various online social applications, networking, and podcasts. They then will have time to work on a group exercise in which they select and use one of the tools that have been demonstrated. The groups will demonstrate their technology projects on Day 2 of the training.   
	

	
	Chapter 2 of the NRS Guide.
Motivation: Building a Data Use Learning Community
	35 min.

	PPT slides 72—91
	Show PPT slide #72, Chapter 2. Motivation: Building a Data Use Learning Community. With PPT slide #73 displaying, ask participants the reasons they have heard expressed for not using data. Accept all responses. 
Then quickly run through PPT slides #74 through 87. These slides are intended to provide a quick and humorous prelude to the next exercise. 
Show PPT slide #88 and discuss the first two categories of barriers to data use: personal and structural. Briefly discuss these and invite comments from participants because they may have experiences to share related to these barriers. PPT slide #89 makes the point that a huge de-motivator occurs when teachers do not have ready access to their class and program data. Now show PPT slide #90, which points out two more categories of barriers—cultural and political. 
With PPT slide #91 displaying, point out that some of the strategies for overcoming barriers to data use include helping staff to make meaning of their data; encouraging them to belong to and participate in the work of a community, such as a data use learning community; and providing rewards and recognition.
	

	H-9
	Now refer participants to H-9 and assign to each table team one of the categories of barriers to using data. Ask the table teams to brainstorm strategies that will help overcome the barriers assigned to them; caution that they need to be as specific as possible about the strategies they select. Allow approximately 10 minutes for the brainstorming. Suggest that each table team select one member to record the strategies identified by its team, and another member to report to the total group. Then, with the total group, ask for responses from the table teams so that strategies are identified for each category of barriers.  
	

	
	Note: You may wish to have participants record their strategies for overcoming barriers using a wiki. If so, refer to the Moodle demonstration site (http://www.airlearning.org/) for more information on developing wikis.
	

	PPT slide 92
	Note: You may wish to have participants record their strategies for overcoming barriers using a wiki. If so, refer to the Moodle demonstration site (http://www.airlearning.org/) for more information on developing wikis.” 
	

	
	BREAK
	15 min.

	
	Chapter 4 of the NRS Guide.
Implementing and Sustaining the Data Use Learning Community
	90 min.

	PPT slide 93
	1. Tools for Training, Analysis, and Community Building
Show PPT slide #93, the title slide for this section. Explain that you are purposely reversing the order of training on Chapters 3 and 4 of the NRS Guide, The Local Connection, on which this training is based. The reason for covering Chapter 4 content before Chapter 3 content is that they most likely will want to use some of the tools described in Chapter 4 to create their local action plans, which is the content of Chapter 3. Tell them they will cover training on Chapter 3 following this section.
	(30 min.)

	PPT slide 94-96
	Now show PPT slide #94 and explain that the NRS project provides several types of training related to data quality and data use, and that local learning communities may wish to access some of these trainings to provide professional development for individual learning community members. As the slide indicates, available training delivery on NRS topics includes face-to-face training or workshops, online courses (whether NRS or state-delivered), and Webinars. 
PPT slide #95 discusses the features, as well as the advantages of, the various delivery systems, i.e., face-to-face workshops, facilitated online courses, and self-directed online courses. PPT slide #96 presents the titles, content, and time commitment of the seven currently available NRS online courses.
	

	PPT slide 97
	PPT slide #97 reviews the various NRS data tools that are available for use by learning communities. These include tools related to improving data quality, using data for program improvement, managing and monitoring programs, and publicizing program performance. Review these tools with participants to ensure that they are aware of the numerous NRS tools that can provide support to them as they establish and maintain their learning communities.   
	

	PPT slide 98-100
	Show PPT slide #98, which presents a tongue-in-cheek visual related to the topic of sustaining communication among community members. Point out that it is not enough to get the learning community started; it is critical to keep the momentum going, and they will need to consider the methods they will use to sustain communication. 
The next two PPT slides, #99 and #100, relate to considerations for selecting various tools. For example, blogs, wikis, and Web sites are good tools for sharing results, whereas Webinars and learning management systems (LMS) such as Moodle are tools for providing professional development; e-mail, electronic discussion lists (list servs), and microblogs such as Twitter are good for making quick contacts. PPT slide #100 presents questions that learning communities can ask as they select tools for sustaining communication. 
	

	PPT slide 101
	Tools Demo: Online Sharing Applications, Social Bookmarking, Social Networks, and Podcasts
Now show PPT slide #101, the title slide for the tools demo of online sharing applications, social bookmarking, social networks, and podcasts.
	(60 min.)

	PPT slide 102-103
	Show PPT slide #102 and explain that an online document sharing application allows users to upload and share documents. Those documents may include word processing documents, spreadsheets, presentations, forms, and, in some cases, databases. 
On the next slide, PPT #103, show a sample of Google Docs™ and point out the types of files that can be shared, the list of other users shown, and the item available for revision. 
	

	
	Note: As the facilitator, you may prefer to create your own Gmail account and then create a Google Docs area yourself to show attendees.
	

	PPT slide 104-105
	
Next, show PPT slide #104, and point out to participants that both Google Docs and OpenOffice.org™ are free software applications; they need only to register for a free account, and, in the case of OpenOffice, to download some additional software. 
On PPT slide #105, you may link to the free online video that explains in an easy and fun way how to use online sharing applications. (The video is 2:50 minutes long.)
	

	PPT slide 106-107
	Referring to PPT slide #106, explain that a podcast is an audio or video file that can be downloaded and listened to/viewed using a computer, an iPod, or an mp3 player. 
Show PPT slide #107, and explain that anyone with the right tools can create a podcast; the difference between a podcast and any other type of audio/video clip is that a podcast is syndicated, i.e., it can be downloaded independent of any site and is available at any time. Point out that iTunes is a popular site to download podcasts, and yasssu.com is an international site with a variety of information.
	

	PPT slide 108
	Show PPT slide #108, and describe the four simple tools needed to create a podcast: a computer, a microphone (or video camera), an Internet connection, and recording software. Then, you may show the “Podcasting in Plain English” video from the link provided. (The video is 3:00 minutes long.)
	

	PPT slide 109
	Now show PPT slide #109, and explain that social bookmarking is a way for Internet users to store, organize, manage, and search bookmarks of web pages. Bookmarks can be shared with friends, they can be completely public, or they can be completely private. 
	

	PPT slide 110
	
PPT slide #110, which contains a screen shot of delicious.com™ (one of the popular social bookmarking sites), gives participants an idea of what the site looks like. Explain that the individual creating bookmarks must register to use the site (it is free), and then the individual may select as many Web sites to bookmark as he/she likes. To sort the bookmarks later, the user must create tags, i.e., words that will help the user to find the bookmarked site later.
	

	
	Note: As the facilitator, you may prefer to create your own social bookmarking page, create a file of bookmarks, and then share your bookmarks/page with participants.
	

	PPT slide 111-112
	Show an example of a personal page on PPT slide #111; note that the bookmarks have been sorted to show only those Web sites that were tagged with the word “data.” All tags are shown in the right hand column of this screen shot; point out that each bookmark can have as many tags as the user wants to designate. 
PPT slide #112 references another video, “Social Bookmarking in Plain English,” which you may wish to share. (The video is 3:25 minutes long.)
	

	PPT slide 113
	Show PPT slide #113, and explain to the participants that Social Networks are online communities of people who share interests or activities. The focus here is on Web-based social networks, which provide a variety of ways for users to interact, such as through e-mail, instant messaging, wikis, blogs, etc. Popular examples include Facebook, MySpace, and LinkedIn. 

	

	PPT slide 114-115
	PPT slide #114 shows a screen shot of the Classroom 2.0 site. This is an example of a Web-based social networking site that was created for educators. The site is free and offers a variety of communication tools. Go to the site at http://www.classroom20.com and log in (You will need to register to join this free site). When you are in the site, scroll down the right-hand side of the page to show the many tools that exist within this Web site. 
Next, show PPT slide #115; here you have the option of showing another video, “Social Networking in Plain English,” if you choose (The video is 1:47 minutes long).
	

	
	Explain to the participants that they have just seen seven currently popular technology tools. They also saw more tools on the Moodle demonstration site (http://airlearning.org). They will find many of these commonly used tools helpful in sustaining their learning communities.
	

	H-10a—b
	Refer to H-10a—b, and ask each table team to select a technology tool they are unfamiliar with—one that they would find potentially useful in a Learning Community—and to create a project following the description on H-10a—b. Tell them they may elect to use a different tool from those listed on H-10a—b, or they may choose one of the tools listed and create a different project from that listed on H-10a—b. They should be prepared to share the results of their work on the next day of this training, and they may use the remainder of the time today to decide on their project and begin planning. Ask them not only to be prepared to show their project results, but also to reflect on what was easy or challenging about using the tool and what purposes it might serve in a learning community.
	

	
	Evaluation and Wrap-Up
	10 min.

	
	Tell participants that they have now completed Day 1 of the workshop sequence on The Local Connection: Building a Data Use Learning Community. Review for them the content that they covered and the activities that they engaged in during this first day of the workshop on Building a Data Use Learning Community:
	

	
	Introduction to Creating a Culture of Data Use 
Professional Development and Attributes of Professional Learning Community 
Tools Demo: Wikis, Blogs, and Microblogs 
Motivation: Building a Data Use Learning Community 
Implementing and Sustaining the Data Use Learning Community 
Tools Demo: Online Sharing Applications, Social Bookmarking, Social Networks, and Podcasts 
	

	Flipchart page entitled
“Parking Lot Issues”
	Ask if there are any questions about the day’s workshop. Respond to questions that you can answer on the spot. If there are questions that will take some research before you can answer or policy questions that you must refer to another source, be sure to add the questions to the “Parking Lot Issues.” These will be addressed at the end of the workshop sequence.
	

	Flipchart
page of pluses and deltas, [image: ] and [image: ]
	Now tell participants that you would like to “take the temperature” of the group concerning Day 1 activities and content by doing an informal pluses-and-deltas exercise. On a flipchart page, make two columns, one with a plus sign [[image: ]] and one with a delta [[image: ]]. Ask them to call out those things that they liked about today’s workshop. Accept all comments and write them under the [[image: ]] column. When there are no more responses, ask them to identify those things that they felt could have been improved about today’s workshop. Again, accept all comments and write them under the [[image: ]] column. Tell them that you appreciate and take their comments seriously and that, to the extent possible, you will attempt to address those items in the [[image: ]] column that are under your control throughout the remainder of the workshop sequence.
	

	
	Thank them for their participation and enthusiasm, and tell them that you look forward to seeing them tomorrow (or at the next scheduled workshop) and give them the date and location for the next workshop.
	





[bookmark: _Toc314510592]Facilitator’s Notes: Day 2
	Materials
	Activities
	Times

	
	Agenda Review for Day 2
	10 min.

	Flipchart Page
Marked “Parking
Lot Issues”
	Welcome participants back and ask if there are any questions or residual issues from Day 1 for which participants would like clarification before moving on to Day 2 activities.  Respond to those questions and issues that relate to the content of this workshop on The Local Connection: Building a Data Use Learning Community. Use the “Parking Lot Issues” page to list those issues that are outside the realm of this workshop. Tell participants that the parking lot issues will be addressed at the end of this workshop.
	

	PPT slide 6; H-2
	Show PPT slide #6, and refer to H-2, Workshop Agenda for Day 2. Quickly summarize the activities that will be part of this workshop and state their relationship to the expected outcomes. For Day 2, the agenda topics to be covered are the following:
Building a community of learners;
Team work with the four-step model for developing, implementing, and sustaining a data use learning community; 
Team reports on their learning community plans as well as on their technology projects; and
Wrap-up, evaluation, and adjourn.
	

	
	Chapter 3 of the NRS Guide.
Building a Community of Learners
	170 min.

	PPT slide 116
	1. The Four-Step Model
Show PPT slide #116 and explain to the participants that the training now will cover Chapter 3 of the NRS Guide, The Local Connection, on ways to build a local community of learners. 
	(25 min.)

	PPT slide 117
	Show PPT slide #117, and describe the essential elements of a data use learning community. Point out that the four elements (the four smaller circles in the graphic) represent information and tools a community of learners can use to implement and sustain their work: motivation for using data, reflection and professional development, data tools, and ongoing communication. Point out that this workshop has already described each of these elements, and that the next step is to put them all together.
	

	PPT slide 118
	Show PPT slide #118 and review the four steps to building a data use learning community: (1) reviewing data and planning; (2) establishing a community through data; (3) determining activities, measures, and drivers, and (4) assessing and sharing data on progress. Emphasize that it is the responsibility of local programs to establish and guide the work of their learning communities—that, after reviewing data and assessing data quality and results, learning community members identify potential improvement strategies, draft an action plan and a timeline, and involve all staff, to the extent possible, in final determinations related to the design and implementation of the action plan. Explain that the state can support locals by providing training on learning communities as well as tools and resources for data analysis and group interaction.
	

	PPT slide 119; H-11 and H-12
	Show PPT slide #119; explain that, in Step #1, local program personnel review their data to identify strengths as well as areas needing improvement, prioritize areas on which they wish to focus, and make plans to structure a data use learning community and recruit members. Tell them there are several NRS tools available to them that can help their learning communities focus on data quality, data use, program management and monitoring, etc. Now refer participants to H-11, a self-assessment tool they can use to assess their program’s data culture and data use. Also refer to H-12, a questionnaire that can help them think through actions they need to take and decisions they need to make in establishing their learning communities.
	

	PPT slide 120 
	Show PPT slide #120, and explain that, in Step #2, the data use learning community is formed and begins its work. Learning community members now determine if additional stakeholders should be included. They also set ground rules for operating, and they assess professional development needs of individual community members related to data quality and data use. Next, they determine whether additional data are needed to inform their program improvement efforts, and they identify action steps and a timeline for collecting and reviewing data as well as for ensuring professional development for community members related to data quality, data use, or other topics.  
	

	H-13 
	Refer participants to H-13, a self-assessment tool that can help staff members identify professional development needs related to the NRS issues of goal setting, assessment, and follow-up procedures. You also may find it helpful to point out the various learning community tools, including guidelines for conducting focus groups and survey protocols, all of which are housed on the Moodle site used for this training, http://www.AIRlearning.org. 
	

	PPT slide 121
	Show PPT slide #121; explain that, in Step #3, learning community members develop an action plan, determine measures to evaluate whether they are meeting their goals, and set drivers to motivate the community to stay focused and on schedule in achieving its goal. Explain that drivers are external conditions such as due dates that the learning community works toward or making progress reports at functions that provide high visibility for the learning community.  
	

	PPT slide 122; H-14
	With PPT slide #122 displaying, explain that, in Step #4, the learning community assesses and shares data on its progress and also refines its plan based on lessons learned. Refer participants to H-14, a self- assessment checklist that can help a learning community determine the extent to which it is truly functioning as a learning community. 
	

	
	Explain that “never” or “rarely” responses indicate areas in which a learning community can focus its efforts to improve functioning. 
	

	PPT slide 123
	Show PPT slide #123; tell participants they now will have an opportunity to experience what it is like to function as a data use learning community in a local program.
	

	H-15a—i
	Refer them to H-15a—i, an activity that will help them become familiar with the four-step process of establishing and supporting a local data use learning community. For this activity, participants work in teams. The activity is most effective if each team is made up of three or more participants from the same local program. However, if participants have not come to this training in teams of three or more from various local programs, you may need to assign participants to “made-up” teams composed of lone representatives from various local programs. Also, if some of the participants represent state-level programs, explain that, for the purposes of this activity, they are to pretend to be members of a local program.  
Review with them the activity on H-15a—i. Explain that it reflects the four steps of building a data use learning community. After completing H-15a—i, each team is to report to the total group.
	

	PowerPoint Template on Moodle Site  
	To provide a structure for their reports, refer them to the PowerPoint template on the Moodle site for this training, http://www.AIRlearning.org, and ask them to use this template to summarize their process in building their learning communities. Demonstrate the template, and explain that it is aligned with H-15. Tell them they will have 2.5 hours to complete the activity and then should be prepared to present their reports.
	

	
	Now explain that, for each team, one member is a lead teacher who also is facilitator of the learning community; one member is the local administrator; one member is the data manager; another couple of members are teachers within the program; and any remaining members are other stakeholders the team thinks should be included. Ask the group to assign these roles; each member of the team should know his/her role and play that role throughout the activity. 
	

	
	Tell each team that, during its program’s last monitoring visit from the state, the state visiting team strongly suggested that the program take a hard look at its data, with an eye toward addressing and making improvements in the following areas: (1) revising assessment practices to improve student level gains, and (2) improving follow-up data through better goal setting or data collection. 
	

	H-15a—i 
Local program data tables, or SH-1 if local data not available during workshop
	For the focus of this activity, ask each team to select either (1) revising assessment practices, or (2) improving follow-up data through better goal setting or data collection. The task for each team is to refer to its local data and plan how the team will build, implement, and sustain a learning community using H-15b through H-15i. If teams have not brought with them, or do not have access to, their local data for this activity, they may use SH-1, a packet of sample information including a program description and data tables (questions 1-5 for assessment, and questions 6-10 for goal setting and follow-up).
Tell them that the teams will have approximately 2 hours and 20 minutes (including a break) to work through the four steps and draft an action plan (i.e., complete the worksheets). They are to prepare a presentation using the PowerPoint template that is accessible on the Moodle site for this training and then be prepared to make a report of no more than 15 minutes in which they describe their plans to the total group.
	

	
	Teams Work on Action Plans and Technology Projects 
	(140 min.)

	
	LUNCH
	60 min.

	
	Team Reports on Learning Community Action Plans  
	90 min.

	PPT slide 123
	Welcome participants back following lunch. Tell them that it is now time for the team reports. Refer to PPT slide #123, and begin the team reports. As each team reports, encourage other teams to pose questions or comments for the reporting team.
	

	
	Note: To facilitate the reporting, you may wish to ask each group, before the reporting begins, to save its presentation on a flash drive for loading onto the laptop connected to the LCD. This will eliminate the need for the total group to wait while each team loads its presentation slides
	

	
	Following each team report, lead a discussion with the entire group. Encourage members of other teams to ask questions and help the reporting team think through issues or challenges that they anticipate. Highlight particularly innovative ideas and suggestions made for activities in establishing and sustaining a learning community, whether these relate to conducting meetings, or identifying and prioritizing data issues, or recruiting and motivating members, or publicizing results, or other topics. 
	

	
	BREAK
	15 min.

	
	Team Reports on Technology Projects
	45 min.

	PPT slide 127
	Invite teams that have created blogs, wikis, social networks, or other technology tools to demonstrate their technology projects at this time. After all teams have made their reports, ask if there are questions and conduct a brief discussion, as needed, on the use of technology to sustain communication among learning community members. You may use PPT slide #127 to guide questions about technology projects.
	

	
	Reflection, Evaluation, and Wrap-Up
	30 min.

	
	1. Review Parking Lot Issues
	(15 min.)

	Flipchart page entitled
“Parking Lot Issues”
	Collect the flipchart pages with the Parking Lot Issues that were posted at the beginning of the workshop. Review lists to determine if these questions have been answered during the workshop. Provide answers to unanswered questions or, if the questions need to be referred to others or if they need research, give participants an approximate date by which they can expect to receive either the answers or referrals to additional information sources. Ask whether participants have any questions/items/issues that still need to be clarified.
	

	
	Reflection
	(5 min.)

	
	Provide closure to the workshop by asking participants to reflect on what they have learned and how they can apply the information they have discussed or acquired.
	

	
	Refer participants to the workshop objectives:
	

	
	Identify the barriers to, and motivators for, local programs to use data;
Describe strategies for encouraging a culture of data use at the local level;
Define the characteristics and essential elements of a data use learning community;
Identify steps in the process of establishing and sustaining a data use learning community;
Select appropriate technology tools for specific purposes related to data use and sustaining the learning community:
Develop a state action plan for encouraging locals to value and use data for program improvement.  
	

	
	Workshop Evaluation
	(10 min.)

	H-17a, b, and c and 
PPT slide 128
	Direct participants’ attention to H-17a, b, c, and d (Workshop Evaluation). Ask participants to complete the evaluation. 
Show PPT slide #128. Thank everyone for attending and participating, and wish them well in establishing a vision for data use and in initiating and supporting data use learning communities.
	

	
	Note: If you conduct this workshop for state-level staff, an additional activity (H-16a—i) can be used by state teams to create action plans for getting locals to use data. Allow approximately two hours for this activity, break included. Show PPT slide #126. Ask each state to be prepared to make a five- to ten-minute report on their three-year action plans. Reports should include action steps, who will lead each action, resources needed, timeline, and evaluation method.      
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[bookmark: _Toc314510593]Workshop Objectives (H–1)
By the end of this professional development sequence, participants will be able to:
[image: ]	Identify the barriers to, and motivators for, local programs to use data;
[image: ]	Describe strategies for encouraging a culture of data use at the local level;
[image: ]	Define the characteristics and essential elements of a data use learning community;
[image: ]	Identify steps in the process of establishing and sustaining a data use learning community;
[image: ]	Select appropriate technology tools for specific purposes related to data use and sustaining the learning community:
[image: ]	Develop a state action plan for encouraging locals to value and use data for program improvement (Optional—for use only when workshop participants are state teams).  


[bookmark: _Toc314510594]Workshop Agenda (H–2)
[bookmark: _Toc314510595]Day 1
1. Welcome, Introductions, Objectives, Agenda
Introduction and Overview of the Training 
1. Creating a Culture of Data Use 
The Framework: Communities of Learners
Tools Demo: Blogs, Microblogs, and Wikis 
Motivation: Building a Data Use Learning Community
Implementing and Sustaining: 
1. Tools for Training, Analysis, and Community Building 
Tools Demo: Online Sharing Applications, Social Bookmarking, Social Networks, and Podcasts 
Day 1 Evaluation and Wrap-Up 
[bookmark: _Toc314510596]Day 2
Agenda and Tasks for Day 2
Building a Community of Learners 
1. The Four-Step Model
Teams Work with the Four-Step Model for Developing, Implementing, and Sustaining a Data Use Learning Community
Team Reports on Learning Community Action Planning
Team Reports on Technology Projects 
Reflection, Evaluation, and Wrap-Up


[bookmark: _Toc314510597]Uses of Data at the State and Local Levels (H–3)
Directions: In your table groups, brainstorm a list of ways state and local programs can use data. Record your list below. Select one team member to report for your group.

State Level
Local Level

[bookmark: _Toc314510598]Reasons that Data Use is Critical at the Local Level (H–4)
Directions: In your table groups, take ten minutes to brainstorm reasons that data use is most critical at the local level. Consider the consequences of local programs’ not valuing and using their data. How might this affect students, teachers, administrators, the local agency, and the local community?  
Then consider implications at the local level when programs review and use their data to inform program practices. How might this affect the same populations listed above?
Finally, consider the implications of data quality and use as local data becomes aggregated at the state level with data from other local programs, and then consider implications of this as the state data gets rolled in with data from other states and reported at the federal level. Be prepared to share your group’s responses with the total group.  
1. Consequences of local programs’ not valuing and using their data
	
	
	
	
Implications of local programs’ reviewing and using their data to inform program practices
	
	
	
	
Implications of the quality of local data as they are aggregated and reported to the state and the federal governments
	
	
	
	
[bookmark: _Toc314510599]State Self-Reflection on Getting Locals to Use Data (H–5)
Directions: Take five minutes to self-reflect on the following questions; then the share your responses with those at your table. Select one team member to record responses of those in your table, synthesize them, and make a five-minute report to the total group.  
1. What challenges does your state/local program face in getting locals to use data for program improvement or in getting locals to improve data quality? 
	
	
	
Of the above listed challenges, which do you rate as the most important challenge to address and overcome?
	
	
	
What, if anything, have you done to address this challenge in the past?
	
	
	
What might you do in the future to address this challenge?
	
	
	
What additional people or material resources do you need to address this challenge?
	
	
	
How will you know when you’ve accomplished this (e.g., overcome the challenge)? 
	
	
	
[bookmark: _Toc314510600]Your Definition of Professional Development (H–6a)
Directions: Working independently, take a few minutes to think about the purpose of professional development and then write your definition of professional development. Why do we conduct or arrange professional development for our staff members? What do we hope it will accomplish? Be prepared to share your responses with the full group.  
Note: There are no wrong answers.
	
	
	
	
	
	
	
	


[bookmark: _Toc314510601]Professional Development Questionnaire (H–6b)
Directions: Working independently, use the columns below first to describe the characteristics of the most effective (best) professional development programs in which you have participated. Then describe the characteristics of the least effective (worst) program.
	Question
	Most Effective
	Least Effective

	What was the program topic or title?
	
	

	Who planned the program?
	
	

	Who participated in the program?
	
	

	How large a group participated?
	
	

	Who led the program (outside consultants or staff)?
	
	

	When was the program held?
	
	

	What types of activities were involved?
	
	

	Did the program involve changes in practice?
	
	

	How extensive were the suggested changes?
	
	

	How complex or difficult were the suggested changes?
	
	

	Were there follow-up professional development activities involved?
	
	

	Who led the follow-up activities?
	
	

	What improvements did the program bring?
	
	


Next, in reviewing your responses to the above questions, identify some characteristics of effective professional development. Then work with others at your table to develop the list of characteristics. Use the following page to record your responses.


[bookmark: _Toc314510602]Characteristics of Effective Professional Development
(H–6c)
Directions: Working with others at your table, identify some characteristics of effective professional development. Be prepared to share your responses with the full group. 
	
	
	
	
	
	
	
	

 
[bookmark: _Toc314510603]Attributes of Professional Learning Communities (Modified Jigsaw) (H–7a)
Directions: Each table group will count off from 1 to 5. With your small group, read the assigned attribute of Professional Learning Communities on the attached article by Shirley Hord and then be prepared to explain to the whole group the following: 
1. What the attribute is, what it entails; 
Why it is important; and 
How this attribute can be applied to a data use learning community.
	Group Number
	Attribute

	1
	Supportive and Shared Leadership (H-7c—d)

	2
	Collective Creativity (H-7d)

	3
	Shared Values and Vision (H-7d—e)

	4
	Supportive Conditions (H-7e)
Physical conditions
People capacities

	5
	Shared Personal Practice (H-7f)




[bookmark: _Toc314510604]SEDL
http://www.sedl.org/change/issues/welcome.html
Volume 6 Number 1 1997
[bookmark: _Toc314510605]Professional Learning Communities:
What Are They And Why Are They Important? (H–7b)
In education circles, the term learning community has become commonplace. It is being used to mean any number of things, such as extending classroom practice into the community; bringing community personnel into the school to enhance the curriculum and learning tasks for students; or engaging students, teachers, and administrators simultaneously in learning - to suggest just a few. 
This paper focuses on what Astuto and colleagues (1993) label the professional community of learners, in which the teachers in a school and its administrators continuously seek and share learning and then act on what they learn. The goal of their actions is to enhance their effectiveness as professionals so that students benefit. This arrangement has also been termed communities of continuous inquiry and improvement.
As an organizational arrangement, the professional learning community is seen as a powerful staff development approach and a potent strategy for school change and improvement. Thus, persons at all levels of the educational system concerned about school improvement - state department personnel, intermediate service agency staff, district and campus administrators, teacher leaders, key parents and local school community members - should find this paper of interest. 
This paper represents an abbreviation of Hord's review of the literature (1997), which explored the concept and operationalization of professional learning communities and their outcomes for staff and students.
[bookmark: _Toc314510606]The Beginnings of Professional Learning Community
During the eighties, Rosenholtz (1989) brought teachers' workplace factors into the discussion of teaching quality, maintaining that teachers who felt supported in their own ongoing learning and classroom practice were more committed and effective than those who did not receive such confirmation. Support by means of teacher networks, cooperation among colleagues, and expanded professional roles increased teacher efficacy in meeting students' needs. Further, Rosenholtz found that teachers with a high sense of their own efficacy were more likely to adopt new classroom behaviors and also more likely to stay in the profession. 
McLaughlin and Talbert (1993) confirmed Rosenholtz's findings, suggesting that when teachers had opportunities for collaborative inquiry and the learning related to it, they were able to develop and share a body of wisdom gleaned from their experience. Adding to the discussion, Darling-Hammond (1996) cited shared decision making as a factor in curriculum reform and the transformation of teaching roles in some schools. In such schools, structured time is provided for teachers to work together in planning instruction, observing each other's classrooms, and sharing feedback. These and other attributes characterize professional learning communities. 
[bookmark: _Toc314510607]Attributes of Professional Learning Communities
The literature on professional learning communities repeatedly gives attention to five attributes of such organizational arrangements: supportive and shared leadership, collective creativity, shared values and vision, supportive conditions, and shared personal practice. Each of these is discussed briefly. 
[bookmark: leadership][bookmark: _Toc314510608]Supportive and Shared Leadership (H–7c–d)
The school change and educational leadership literatures clearly recognize the role and influence of the campus administrator (principal, and sometimes assistant principal) on whether change will occur in the school. It seems clear that transforming a school organization into a learning community can be done only with the sanction of the leaders and the active nurturing of the entire staff's development as a community. Thus, a look at the principal of a school whose staff is a professional learning community seems a good starting point for describing what these learning communities look like and how the principal "accepts a collegial relationship with teachers" (D. Rainey, personal communication, March 13, 1997) to share leadership, power, and decision making. 
Lucianne Carmichael, the first resident principal of the Harvard University Principal Center and a principal who nurtured a professional community of learners in her own school, discusses the position of authority and power typically held by principals, in which the staff views them as all-wise and all-competent (1982). Principals have internalized this "omnicompetence," Carmichael asserts. Others in the school reinforce it, making it difficult for principals to admit that they themselves can benefit from professional development opportunities, or to recognize the dynamic potential of staff contributions to decision making. Furthermore, when the principal's position is so thoroughly dominant, it is difficult for staff to propose divergent views or ideas about the school's effectiveness. 
Carmichael proposes that the notion of principals' omnicompetence be "ditched" in favor of their participation in their own professional development. Kleine-Kracht (1993) concurs and suggests that administrators, along with teachers, must be learners too, "questioning, investigating, and seeking solutions" (p. 393) for school improvement. The traditional pattern that "teachers teach, students learn, and administrators manage is completely altered . . . [There is] no longer a hierarchy of who knows more than someone else, but rather the need for everyone to contribute" (p. 393). 
This new relationship forged between administrators and teachers leads to shared and collegial leadership in the school, where all grow professionally and learn to view themselves (to use an athletic metaphor) as "all playing on the same team and working toward the same goal: a better school" (Hoerr, 1996, p. 381).
Louis and Kruse (1995) identify the supportive leadership of principals as one of the necessary human resources for restructuring staff into school-based professional communities. The authors refer to these principals as "post-heroic leaders who do not view themselves as the architects of school effectiveness" (p. 234). Prestine (1993) also defines characteristics of principals in schools that undertake school restructuring: a willingness to share authority, the capacity to facilitate the work of staff, and the ability to participate without dominating.
Sergiovanni explains that "the sources of authority for leadership are embedded in shared ideas" (1994b, p. 214), not in the power of position. Snyder, Acker-Hocevar, and Snyder (1996) assert that it is also important that the principal believe that teachers have the capacity to respond to the needs of students, that this belief "provides moral strength for principals to meet difficult political and educational challenges along the way" (p. 19). Senge (quoted by O'Neil, 1995) adds that the principal's job is to create an environment in which the staff can learn continuously; "[t]hen in turn, . . . the job of the superintendent is to find principals and support [such] principals" (p. 21) who create this environment. 
An additional dimension, then, is a chief executive of the school district who supports and encourages continuous learning of its professionals. This observation suggests that no longer can leaders be thought of as top-down agents of change or seen as the visionaries of the corporation; instead leaders must be regarded as democratic teachers. 
[bookmark: creativity][bookmark: _Toc314510609]Collective Creativity (H–7d)
In 1990, Peter Senge's book The Fifth Discipline arrived in bookstores and began popping up in the boardrooms of corporate America. Over the next year or so, the book and its description of learning organizations, which might serve to increase organizational capacity and creativity, moved into the educational environment. The idea of a learning organization "where people continually expand their capacity to create the results they truly desire, where new and expansive patterns of thinking are nurtured, where collective aspiration is set free, and where people are continually learning how to learn together" (p. 3) caught the attention of educators who were struggling to plan and implement reform in the nation's schools. As Senge's paradigm shift was explored by educators and shared in educational journals, the label became learning communities. 
In schools, the learning community is demonstrated by people from multiple constituencies, at all levels, collaboratively and continually working together (Louis & Kruse, 1995). Such collaborative work is grounded in what Newmann (reported by Brandt, 1995) and Louis and Kruse label reflective dialogue, in which staff conduct conversations about students and teaching and learning, identifying related issues and problems. Griffin (cited by Sergiovanni, 1994a, p. 154) refers to these activities as inquiry, and 
believes that as principals and teachers inquire together they create community. Inquiry helps them to overcome chasms caused by various specializations of grade level and subject matter. Inquiry forces debate among teachers about what is important. Inquiry promotes understanding and appreciation for the work of others. . . . And inquiry helps principals and teachers create the ties that bond them together as a special group and that bind them to a shared set of ideas. Inquiry, in other words, helps principals and teachers become a community of learners. 
Participants in such conversations learn to apply new ideas and information to problem solving and therefore are able to create new conditions for students. Key tools in this process are shared values and vision; supportive physical, temporal, and social conditions; and a shared personal practice. We will look at each of these in turn. 
[bookmark: _Toc314510610]Shared Values and Vision (H–7d–e)
"Vision is a trite term these days, and at various times it refers to mission, purpose, goals, objectives, or a sheet of paper posted near the principal's office" (Isaacson & Bamburg, 1992, p. 42). Sharing vision is not just agreeing with a good idea; it is a particular mental image of what is important to an individual and to an organization. Staff are encouraged not only to be involved in the process of developing a shared vision but to use that vision as a guidepost in making decisions about teaching and learning in the school (ibid.). 
A core characteristic of the vision is an undeviating focus on student learning, maintains Louis and Kruse (1995), in which each student's potential achievement is carefully considered. These shared values and vision lead to binding norms of behavior that the staff supports. 
In such a community, the individual staff member is responsible for his/her actions, but the common good is placed on a par with personal ambition. The relationships between individuals are described as caring. Such caring is supported by open communication, made possible by trust (Fawcett, 1996). 
[bookmark: conditions][bookmark: _Toc314510611]Supportive Conditions (H–7e)
Several kinds of factors determine when, where, and how the staff can regularly come together as a unit to do the learning, decision making, problem solving, and creative work that characterize a professional learning community. In order for learning communities to function productively, the physical or structural conditions and the human qualities and capacities of the people involved must be optimal (Boyd, 1992; Louis & Kruse, 1995). 
Physical conditions. Louis and Kruse identify the following physical factors that support learning communities: time to meet and talk, small school size and physical proximity of the staff to one another, interdependent teaching roles, well-developed communication structures, school autonomy, and teacher empowerment. An additional factor is the staff's input in selecting teachers and administrators for the school, and even encouraging staff who are not in tune with the program to find work elsewhere. 
Boyd presents a similar list of physical factors that result in an environment conducive to school change and improvement: the availability of resources; schedules and structures that reduce isolation; policies that encourage greater autonomy, foster collaboration, enhance effective communication, and provide for staff development. Time is clearly a resource: "Time, or more properly lack of it, is one of the most difficult problems faced by schools and districts." (Watts & Castle, 1993, p. 306). Time is a significant issue for faculties who wish to work together collegially, and it has been cited as both a barrier (when it is not available) and a supportive factor (when it is available) by staffs engaging in school improvement. 
People capacities. One of the first characteristics cited by Louis and Kruse (1995) of individuals in a productive learning community is a willingness to accept feedback and to work toward improvement. In addition, the following qualities are needed: respect and trust among colleagues at the school and district level, possession of an appropriate cognitive and skill base that enables effective teaching and learning, supportive leadership from administrators and others in key roles, and relatively intensive socialization processes. 
Note the strong parallel with the people or human factors identified by Boyd (1992): positive teacher attitudes toward schooling, students, and change; students' heightened interest and engagement with learning (which could be construed as both an outcome and an input, it seems); norms of continuous critical inquiry and continuous improvement; a widely shared vision or sense of purpose; a norm of involvement in decision making; collegial relationships among teachers; positive, caring student-teacher-administrator relationships; a sense of community in the school; and two factors beyond the school staff - supportive community attitudes and parents and community members as partners and allies. Boyd (1992) points out that the physical and people factors are highly interactive, many of them influencing the others. 
Boyd and Hord (1994) clustered the factors into four overarching functions that help build a context conducive to change and improvement: reducing staff isolation, increasing staff capacity, providing a caring and productive environment, and improving the quality of the school's programs for students. 
[bookmark: practice][bookmark: _Toc314510612]Shared Personal Practice (H–7f)
Review of a teacher's behavior by colleagues is the norm in the professional learning community (Louis & Kruse, 1995). This practice is not evaluative but is part of the "peers helping peers" process. Such review is conducted regularly by teachers, who visit each other's classrooms to observe, script notes, and discuss their observations with the visited peer. The process is based on the desire for individual and community improvement and is enabled by the mutual respect and trustworthiness of staff members. 
Wignall (1992) describes a high school in which teachers share their practice and enjoy a high level of collaboration in their daily work life. Mutual respect and understanding are the fundamental requirements for this kind of workplace culture. Teachers find help, support, and trust as a result of developing warm relationships with each other. "Teachers tolerate (even encourage) debate, discussion and disagreement. They are comfortable sharing both their successes and their failures. They praise and recognize one another's triumphs, and offer empathy and support for each other's troubles" (p. 18). One of the conditions that supports such a culture is the involvement of the teachers in interviewing, selecting, and hiring new teachers. They feel a commitment to their selections and to ensuring the effectiveness of the entire staff. 
One goal of reform is to provide appropriate learning environments for students. Teachers, too, need "an environment that values and supports hard work, the acceptance of challenging tasks, risk taking, and the promotion of growth" (Midgley & Wood, 1993, p. 252). Sharing their personal practice contributes to creating such a setting. 
[bookmark: summary][bookmark: _Toc314510613]Summary of Attributes
Reports in the literature are quite clear about what successful professional learning communities look like and act like. The requirements necessary for such organizational arrangements include: 
the collegial and facilitative participation of the principal, who shares leadership - and thus, power and authority - through inviting staff input in decision making 
a shared vision that is developed from staff's unswerving commitment to students' learning and that is consistently articulated and referenced for the staff's work 
collective learning among staff and application of that learning to solutions that address students' needs 
the visitation and review of each teacher's classroom behavior by peers as a feedback and assistance activity to support individual and community improvement and 
physical conditions and human capacities that support such an operation 
[bookmark: outcomes][bookmark: _Toc314510614]Outcomes of Professional Learning Communities for Staff and Students
What difference does it make if staff are communally organized? What results, if any, might be gained from this kind of arrangement? An abbreviated report of staff and student outcomes in schools where staff are engaged together in professional learning communities follows. This report comes from the summary of results included in the literature review noted above (Hord, 1997, p. 27). 
For staff, the following results have been observed: 
reduction of isolation of teachers 
increased commitment to the mission and goals of the school and increased vigor in working to strengthen the mission 
shared responsibility for the total development of students and collective responsibility for students' success 
powerful learning that defines good teaching and classroom practice and that creates new knowledge and beliefs about teaching and learners 
increased meaning and understanding of the content that teachers teach and the roles they play in helping all students achieve expectations 
higher likelihood that teachers will be well informed, professionally renewed, and inspired to inspire students 
more satisfaction, higher morale, and lower rates of absenteeism 
significant advances in adapting teaching to the students, accomplished more quickly than in traditional schools 
commitment to making significant and lasting changes and 
higher likelihood of undertaking fundamental systemic change (p. 27). 
For students, the results include: 
decreased dropout rate and fewer classes "skipped" 
lower rates of absenteeism 
increased learning that is distributed more equitably in the smaller high schools 
greater academic gains in math, science, history, and reading than in traditional schools and 
smaller achievement gaps between students from different backgrounds (p. 28). 
For more information about these important professional learning community outcomes, please refer to the literature review (Hord, 1997).
[bookmark: _Toc314510615][bookmark: conclusion]In Conclusion
If strong results such as the above are linked to teachers and administrators working in professional learning communities, how might the frequency of such communities in schools be increased? A paradigm shift is needed both by the public and by teachers themselves, about what the role of teacher entails. Many in the public and in the profession believe that the only legitimate use of teachers' time is standing in front of the class, working directly with students. In studies comparing how teachers around the globe spend their time, it is clear that in countries such as Japan, teachers teach fewer classes and use a greater portion of their time to plan, confer with colleagues, work with students individually, visit other classrooms, and engage in other professional development activities (Darling-Hammond, 1994, 1996). Bringing about changes in perspective that will enable the public and the profession to understand and value teachers' professional development will require focused and concerted effort. As Lucianne Carmichael has said, "Teachers are the first learners." Through their participation in a professional learning community, teachers become more effective, and student outcomes increase - a goal upon which we can all agree. 
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[bookmark: _Toc314510619]Learning Individuals (H–8a)
Learn what is personally meaningful, what they feel a need to learn.
Learn when they accept challenging goals.
Go through developmental stages.
Learn in their own way.
Construct new knowledge by building on old.
Learn through social interaction.
Need feedback.
Develop and use strategies (learn how to learn).
Learn well in a positive emotional climate.
Learn from the total environment, intended and unintended.
[bookmark: _Toc314510620]Learning Organizations
Have an incentive structure that encourages adaptive behavior.
Have challenging but achievable shared goals.
Have members who can accurately identify the organization’s stages of development.
Gather, process, and act upon information in ways best suited to their purposes.
Have an institutional knowledge base and processes for creating new ideas.
Exchange information frequently with relevant external sources.
Get feedback on products and services.
Continuously refine their basic processes.
Have a supportive organizational culture.
Are “open systems” sensitive to the external environment, including social, political, and economic conditions. 
Source:
Brandt, R. “Is this school a learning organization? Ten ways to tell.”
Journal of Staff Development, Winter 2003 (Vol. 24, No. 1)
National Staff Development Council 


[bookmark: _Toc314510621]Research-based Guidelines for Professional Development (H–8b)
[bookmark: _Toc314510622]Guideline 1: Focus on students and student performance
Topics of workshops
Activities
Standards
Informal assessments
Evaluation of students’ work

[bookmark: _Toc314510623]Guideline 2: Teachers Need to be Involved
[bookmark: _Toc314510624]Guideline 3: Professional Development Needs to be
School-/Program‑based
In-school coaches
-Class observations
-Class feedback
Demonstrations and model teaching
[bookmark: _Toc314510625]Guideline 4: Teachers Need to Solve Problems Collaboratively
Grade-level teams
Analysis of student work and data
Collaborative decision-making about content
[bookmark: _Toc314510626]Guideline 5: Professional Development Needs to be Ongoing and Supported
Same presenter over time
Coaches working directly with teachers/follow-up meetings
Micro-teaching with peers
Practice teaching with feedback
Ongoing support from the administrator


[bookmark: _Toc314510627]Research-based Guidelines for Professional Development (Cont.) (H–8c)
[bookmark: _Toc314510628]Guideline 6: Teachers Need Theoretical Understanding
Competent presenters
Books, articles to read
Topics for workshops, study groups
Learning spaced out over time
Follow-up in the classroom
Coaches with theoretical knowledge
[bookmark: _Toc314510629]Guideline 7: Professional Development Must Be Part of a Comprehensive Change Process
District-level support
Addressing barriers to implementation
Adeuate resources
Sufficient time to learn, plan, and implement new practices
[bookmark: _Toc314510630]Guideline 8: Avoid Fads
Appropriate and relevant materials
Topics related to student learning
Readings, related to coursework, workshop, and study group learning
FOCUS on instruction
Stay focused for 3-5 years
Avoid presenters with pre-packaged presentations


[bookmark: _Toc314510631]Overcoming Barriers to Using Data (H–9)
[bookmark: _Toc314510632]Directions
The workshop facilitator will assign each table team one of the categories of barriers to using data. In your table group, brainstorm strategies that will help you to overcome the barrier. Be as specific as you can about the strategies you select. Take about 10 minutes to brainstorm strategies. You may wish to select one team member to record the strategies your team identifies, and one member to report to the total group.
[bookmark: _Toc314510633]Categories of Barriers to Data Use
1. Personal Barriers (attitudes, fears, anxieties, phobias about using data) 
Structural Barriers (lack of access to data, poor quality data, lack of training on how to interpret  data) 
Cultural Barriers (Many teachers have own metric for judging the effectiveness of their teaching—and this may differ from the metric of the state accountability system; Some teachers prefer to base decisions on experience and intuition, not on systematically collected data)
Political Barriers (Data have often been used politically, leading to mistrust of data and data avoidance.) 
[bookmark: _Toc314510634]Strategies for Addressing and Overcoming Barriers
Circle the Category of Barriers Your Team is Addressing (Personal, Structural, Cultural, Political)
	Strategy
	Specific Actions
	Resources Needed
	Person Responsible

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	




[bookmark: _Toc314510635]Technology Tools for Learning Communities Demonstration Site: Group Projects (H–10a)
The Technology Tools for Learning Communities Demonstration Site, located at http://airlearning.org, provides a list of 14 different tools that may be useful to your Learning Community. To experiment with and try out different online technologies, please select a tool that you are not familiar with or have not used, but that you believe would be useful for your Learning Community. You may work as a state team or with a group of other meeting participants. On Day 3 of the training, we will ask you to report on your experience and on any products you develop. 
Some tools and exercises are described below. You have the option of selecting an exercise from the list below, creating your own exercise using one of these tools, or selecting another tool from the Demonstration Site.
[bookmark: _Toc314510636]A. Online Document Sharing Application Tool
Select either Google Docs or OpenOffice.org. (Note: You will need to create a user ID for either site, and may need to download software for Open Office to work.) Find the 2009 NRS Regional Training Agenda (see H-2, which may be found on the Demonstration Site) and upload it to the document sharing tool. Assume that your team will present this same training to your local program administrators at a statewide conference next month. Based on what you know about your state and programs, revise the Agenda for the future training. Find time on Day 3 of the training to meet and reflect on your use of the tool, the process, what you liked or did not like about using this tool, and plan to share your feedback with us on Day 3.


[bookmark: _Toc314510637]Technology Tools for Learning Communities Demonstration Site: Group Projects, continued
(H–10b)
[bookmark: _Toc314510638]B. Wiki
On the Demonstration site, go to the box titled “NRS Learning Communities Training Communities Training – Dashboard” on the left column. Select “View Wiki” to go to the NRS wiki, which uses Wikispaces. The username is: nrswiki and the password is: conference. Create a Wiki page titled “Good Data Elements in [State name]” and another titled “Data Elements in Need of Improvement in [State name].” Ask your team members to contribute their thoughts on which data they trust (good data elements), and which data they believe need improved data quality (data elements needing improvement). Over the next few days, ask your team to list those data on the two wiki pages you have created. Find time on Day 3 of the training to meet and reflect on your use of the wiki, the process, what you liked or did not like about using this tool, and plan to share your feedback with us on Day 3.
[bookmark: _Toc314510639]C. Blog
Go to the training Demonstration Site and view the box titled “NRS Learning Communities Training – Dashboard” on the left column. Select “Post to a Blog” and you will find yourself on the log-in page for Wordpress. The username is: nrstraining and the password is: conference. Explore the site and look at the posts. You may respond to current posts, or you may add your own new posting. 
Either use the current blog site or create your own new user account on Wordpress to create your own blog. Add the following posts to the blog:
1. [State name] Post 1: What are the greatest barriers to creating a learning community in my state?
[State name] Post 2: How could a blog like this one benefit a learning community in my state?
[State name] Post 3: What have been the most valuable aspects of this NRS training that I would like to replicate back in my state?
[bookmark: _Toc314510640]Technology Tools for Learning Communities Demonstration Site: Group Projects, continued
(H–10c)
[bookmark: _Toc314510641]C. Blog (Cont.)
Ask each member of your team to visit the blog you have created and post replies to each of these posts. Like a discussion board, the posting and replies can continue. Find time on Day 3 of the training to meet and reflect on your use of the blog, the process, what you liked or did not like about using this tool, and plan to share your feedback with us on Day 3.
[bookmark: _Toc314510642]D. Social Networking
Investigate the social networking Web site, Classroom 2.0 (http://www.classroom20.com), linked from the training Demonstration Site. You will need to create a user account to participate in this online community. Spend time with your team reviewing the site—make note of the types of tools available (see the list by scrolling down and viewing the right column). Explore the tools that your team thinks would be useful for a Learning Community. Currently, the website is populated by instructors in K-20. This is an opportunity to create an adult literacy space within the site. Identify the sections of the Web site that you believe would be most useful to a community of learners, how they might be used, and whether you would recommend this site to other Learning Communities. Share your feedback with us on Day 3.
[bookmark: _Toc314510643]E. Social Bookmarking
Investigate one of the social bookmarking websites (delicious or stumbleupon) found on the training Demonstration Site. Select one of the bookmarking Web sites and create a new user account. Either as a group or individually, find Web sites and resources about using data and/or communities of learners, and tag them. Share your tags with others in your state team/group. Find time on Day 3 of the training to meet and reflect on your use of the bookmarking site, the process, what you liked or did not like about using this tool, and plan to share your feedback with us on Day 3.


[bookmark: _Toc314510644]Adult Education Program Self-Assessment Checklist: Data Use and Culture of Data (H–11a)
This checklist is a planning tool (pre-assessment) to help adult education program personnel determine how effectively data is used and the extent to which a culture of data exists within the program. It can also be used as a post-assessment tool to keep track of improvements made within the program to increase the effectiveness of data use and to advance a culture of data.
[bookmark: _Toc314510645]Pre-Assessment:
Beside each statement in the pre-assessment column, check the most accurate response that describes your program’s current practice in valuing and using data. Use the “sometimes” and the “no” responses both to direct and focus your thinking about data use in your program as well as to determine areas in which you would like to make changes. 
[bookmark: _Toc314510646]Post-Assessment:
Following changes your program makes to address identified needs, complete the survey again to maintain a checklist of changes made as well as ones still to be addressed. 


[bookmark: _Toc314510647]Is our program using data effectively? (H–11b)
	Pre-assessment yes
	Pre-assessment sometimes
	Pre-assessment no
	Statements About Our Program’s Use of Data
	Post-assessment yes
	Post-assessment sometimes
	Post-assessment no

	
	
	
	1. We have in place a well-defined, data-driven program improvement process, i.e., program personnel use data to identify problems, create action plans to address problems, and monitor the implementation and results to determine how well the plan works; the results are fed back into the next cycle for improvement planning.
	
	
	

	
	
	
	There is close accounting of every student’s performance, i.e., test results and classroom assessments are constantly reviewed and used to help students meet performance targets.
	
	
	

	
	
	
	We use multiple sources of data to assess student learning.
	
	
	

	
	
	
	We receive data reports on our students regularly (or we have real-time access to class and student data).
	
	
	

	
	
	
	Data are reviewed, openly discussed, reflected on, and challenged by staff members.
	
	
	

	
	
	
	We use data to track student progress on important goals over time (weeks, months, and years).
	
	
	

	
	
	
	We consistently make decisions based on what our program data tell us.
	
	
	

	
	
	
	When the data suggest a need for change, we consistently make adjustments to optimize student learning and program functioning.
	
	
	

	
	
	
	We use all the data we collect. (If not, why not?)
	
	
	

	
	
	
	All staff members (teachers, administrators, support staff, and students) are familiar with local tools and practices used to evaluate student learning.
	
	
	

	
	
	
	A common language related to data is spoken by teachers, students, and administrators.
	
	
	

	
	
	
	We continuously collect, record, and visually display data and make them easily accessible to staff, students, and all stakeholders.
	
	
	




[bookmark: _Toc314510648]Is there a culture of data use in our program? (H–11c)
	Pre-assessment yes
	Pre-assessment sometimes
	Pre-assessment no
	Statements About Our Program’s Use of Data
	Post-assessment yes
	Post-assessment sometimes
	Post-assessment no

	
	
	
	1. We have a positive culture for using data for continuous improvement, i.e., data is not used as a “hammer,” but as a flashlight to help light the way for us.
	
	
	

	
	
	
	Administrators and teachers are committed to collecting and using data for decision-making and improving teaching and learning.
	
	
	

	
	
	
	All staff members share the belief that good data is an integral part of our program operation.
	
	
	

	
	
	
	All staff members demonstrate this belief (#3) by using appropriate data to achieve the program’s goal of student achievement.
	
	
	

	
	
	
	We have a “no-blame” culture in which staff members engage in problem solving and support one another in efforts to improve results. 
	
	
	

	
	
	
	The program is willing to invest resources to obtain quality data.
	
	
	

	
	
	
	Test results and other data are available to teachers in a timely manner.  
	
	
	

	
	
	
	Data is made available to all students, teachers, and administrators to review and to suggest and make improvements.
	
	
	

	
	
	
	Teachers receive assistance in interpreting their class data to identify ‘red flags’ or problem areas.
	
	
	

	
	
	
	Everyone in the program shows respect for the effort made to produce quality data.
	
	
	

	
	
	
	There is a mechanism for supporting and training program personnel to use data.
	
	
	

	
	
	
	There is support for teachers to help them with data analysis and interpretation.
	
	
	




[bookmark: _Toc314510649]Local Action Planning Tool As You Initiate a Data Use Learning Community… Questions for Consideration
(H–12a)
Directions: Working with key members of your staff, consider each of the following questions. These are issues you will need to consider before you get a data use learning community started and that the learning community will need to revisit frequently as it moves into implementing its action plan. 
How will you…
1. Determine participants for a data use learning community—all staff, or staff of specific programs, or volunteers?
	
	
	
	
Get staff buy-in for the start-up of a data use learning community? Will there be incentives for participating?
	
	
	
	
How will the learning community…
Assess participating members’ professional development needs so that professional development can be differentiated and the learning shared—OR will all participants have the same PD experiences to learn about data quality, data use, etc.?
	
	
	
	
[bookmark: _Toc314510650]Local Action Planning Tool As You Initiate a Data Use Learning Community… Questions for Consideration (Cont.) (H–12b)
Use student and program data to indicate need (i.e., the reason for your specific focus for improvement)? 
	
	
	
	
Determine meeting schedules—where and when learning community participants will meet?
	
	
	
	
How will the learning community…
Ensure that all staff members (including those not participating in the learning community) have a voice in the planning effort?
	
	
	
	
Ensure that a fair process is used for reaching agreement among learning community members?
	
	
	
	


[bookmark: _Toc314510651]Local Action Planning Tool As You Initiate a Data Use Learning Community… Questions for Consideration (Cont.) (H–12c)
Measure whether the learning community effort has been successful? How will you recognize success? 
	
	
	
	
Revise the learning community plan based on results?
	
	
	
	
Publicize successes, and expand and sustain the learning community?
	
	
	
	
After the learning community has considered the above questions, it can map out an action plan (see template on next page) to set a goal and determine action steps for fulfilling the goal.


[bookmark: _Toc314510652]Action Planning Tool for Learning Communities (H–12d)
1. What is the goal of your data use learning community?
	
	
	
	
What is the completion date for meeting this goal?
	
	
	
	
What actions will the learning community take to meet this goal?
	Specific Action Steps
	Resources Needed
(People and Materials)
	Timeline
	Indicators of Success
	Communication Plan for Sharing Results

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	



[bookmark: _Toc314510653]Adult Education Instructor Self-Assessment Checklist (H–13a)

This checklist is a planning tool (pre-assessment) to help adult education instructors determine needs for professional development related to data collection, goal setting, and assessment. It can also be used as a post-assessment tool to keep track of progress made in incorporating these skills into practice as well as to indicate areas still to be addressed.

Pre-Assessment Task: Beside each statement in the pre-assessment column, check the most accurate response that describes your current practice in collecting, reporting, and using data. Use the “sometimes” and the “no” responses to direct and focus your instructional practice, data use, and professional development actions and resources.  

Post-Assessment Task: Following changes in instruction or professional development efforts that address identified needs in data collection, reporting, and use, complete the survey again to determine remaining areas needing attention.
Self-Assessment Tool: How do I use data to help my students achieve and to identify areas for my own professional development?


[bookmark: _Toc314510654]Goal Setting (H–13b)
	Pre-assessment yes
	Pre-assessment sometimes
	Pre-assessment no
	Statements About My Level of Performance
	Post-assessment yes
	Post-assessment sometimes
	Post-assessment no

	
	
	
	1. I know the background of my students (i.e., gender, ethnicity, education in home country, education in the US, employed or unemployed).
	
	
	

	
	
	
	I work collaboratively with my students to set short-term and long-term goals.
	
	
	

	
	
	
	I provide regular feedback to each student on progress toward goals.
	
	
	

	
	
	
	I meet with students periodically to review their goals and change them as needed.
	
	
	

	
	
	
	I track the goals my students are setting. 
	
	
	

	
	
	
	I provide accurate data on student goals to my data manager.
	
	
	

	
	
	
	I am aware of how my students’ goals compare to those of other similar classes in my program.
	
	
	

	
	
	
	I review data to see how long students remain in my class and how much instructional time each student receives. 
	
	
	

	
	
	
	I provide multiple options to my students to help them attain their goals, such as technology practice and distance education or online learning options.
	
	
	




[bookmark: _Toc314510655]Assessment (H–13c)
	Pre-assessment yes
	Pre-assessment sometimes
	Pre-assessment no
	Statements About My Level of Performance
	Post-assessment yes
	Post-assessment sometimes
	Post-assessment no

	
	
	
	1. I review the results of assessments to monitor student progress.
	
	
	

	
	
	
	I meet with my students to review their test scores to help them understand their strengths and areas for improvement.
	
	
	

	
	
	
	I have a system to ensure that my students are pre- and posttested at the right time.
	
	
	

	
	
	
	I have received training on testing so my students get the appropriate tests for their levels.
	
	
	

	
	
	
	I provide accurate test results in a timely manner to the data manager.
	
	
	

	
	
	
	I review my class level data to determine 
a. How instructional progress differs by subgroup (e.g., gender, education completed in home country), 
	
	
	

	
	
	
	b. The average learning gain of students in my class by hours of instruction, and
	
	
	

	
	
	
	c. The number of attendance hours as they impact completion.
	
	
	

	
	
	
	I compare my student test scores and completion rates with the averages from classes similar to mine to inform instruction. 
	
	
	




[bookmark: _Toc314510656]Follow-Up (H–13d)
	Pre-assessment yes
	Pre-assessment sometimes
	Pre-assessment no
	Statements About My Level of Performance
	Post-assessment yes
	Post-assessment sometimes
	Post-assessment no

	
	
	
	1. I collect contact information on my students to ensure that I can follow up with them after they leave my class/program. 
	
	
	

	
	
	
	I know the percentage of my students who have completed their goals. 
	
	
	

	
	
	
	I know the number of hours of instruction my students receive before they reach their goals.
	
	
	

	
	
	
	I track the percentage of my students I able to follow up with after they leave my class or program.
	
	
	

	
	
	
	I review the follow-up data to ensure that my reports to the data manager are accurate.
	
	
	

	
	
	
	I am aware of our program goals for response rates on follow-up surveys.
	
	
	




[bookmark: _Toc314510657]Other (H–13e)
	Pre-assessment yes
	Pre-assessment sometimes
	Pre-assessment no
	Statements About My Level of Performance
	Post-assessment yes
	Post-assessment sometimes
	Post-assessment no

	
	
	
	1. I understand the importance of accurate and timely data that allows my program to show the achievements of my students.
	
	
	

	
	
	
	I have been trained on NRS policy as well as my state’s data collection procedures, including the timelines and formats for data reporting.
	
	
	

	
	
	
	I know who to contact in my agency to request data reports and to answer my questions about these reports.
	
	
	

	
	
	
	I use data on goal-setting, assessment, and follow-up to inform my instructional practices and lesson planning. 
	
	
	

	
	
	
	I have a personal professional development plan to improve learner gains (persistence, goal attainment, completion rates).
	
	
	

	
	
	
	I implement in my classroom new strategies/methodologies acquired through professional development.
	
	
	

	
	
	
	I continuously review and modify my professional development plan based on learner data (persistence, goal attainment, completion rates).
	
	
	

	
	
	
	I work collaboratively with other staff to improve learner gains (persistence, goal attainment, completion rates).
	
	
	



[bookmark: _Toc314510658]Becoming a Community of Learners: Emerging Leadership Practices (H–14a)
The following questions will help you reflect on your leadership and your adult education program practices. This checklist has the benefits and limitations of all checklists. Although it is comprehensive, it cannot cover all the special issues that make up the unique context of your adult education program. The purpose of this checklist is not to make you feel guilty about what you're not doing. Rather, it is intended to stimulate your thinking about what you are doing and what you might consider doing in the future.
Adaptation of survey developed by Lynn J. Stinnette, Director, Urban Education, NCREL with Kent Peterson, University of Wisconsin, Madison, and Philip Hallinger, Vanderbilt University 
	Ways of Leading and Managing
	always
	frequently 
	sometimes 
	never

	Have we worked together to articulate a shared purpose and educational vision focused on learning? 
	
	
	
	

	Do leaders protect the vision and make it visible to others? 
	
	
	
	

	Do leaders communicate their values and mission in the things they do, how they spend their time, and   what they consider important? 
	
	
	
	

	Do we take collective responsibility for program practices and outcomes? 
	
	
	
	

	Do leaders in our program emphasize power through people rather than power over people? 
	
	
	
	

	Is authority in our program based more on professional knowledge and competence than on position and rules? 
	
	
	
	

	Do leaders in our program facilitate, guide, and coach others to adopt practices that advance student performance? 
	
	
	
	

	Do leaders provide social support for high academic achievement? 
	
	
	
	

	Do leaders communicate their passion for learning by challenging ineffective practices? 
	
	
	
	

	Do leaders create a culture that supports risk-taking and encourages innovation? 
	
	
	
	




[bookmark: _Toc314510659]Becoming a Community of Learners: Emerging Leadership Practices (Cont.) (H–14b)
	
Approaches to Problem-solving and Decision-making
	always
	frequently
	sometimes 
	never

	Are discussion and inquiry common and accepted practices in our program? 
	
	
	
	

	Do we share information and make decisions together? 
	
	
	
	

	Do we solve problems collaboratively? 
	
	
	
	

	Are we open to multiple approaches and solutions rather than reliance on single answers and past practices? 
	
	
	
	

	Do leaders try to gain many points of view before solving important problems? 
	
	
	
	

	Is decision-making consensual and inclusive as opposed to top-down and non-participatory? 
	
	
	
	

	Do leaders provide formal and informal means for staff and students to raise and solve problems in the program? 
	
	
	
	

	Do leaders accept conflict as "normal" and use it as a stimulus for change, or is it viewed as "bad" and something simply to be controlled? 
	
	
	
	




[bookmark: _Toc314510660]Becoming a Community of Learners: Emerging Leadership Practices (Cont.) (H–14c)
	Concerning Learning
	always
	frequently
	sometimes
	never

	Are learning goals clear, understood, and accepted? 
	
	
	
	

	Do leaders protect academic time and support teachers in keeping students engaged in learning? 
	
	
	
	

	Do students acquire essential skills and knowledge at high levels? 
	
	
	
	

	Do we engage students as active learners and co-constructors of knowledge? 
	
	
	
	

	Do classroom practices develop thinking skills for all students rather than emphasize rote acquisition of basic skills? 
	
	
	
	

	Do classroom practices provide opportunities to apply and use knowledge in a variety of contexts? 
	
	
	
	

	Do we provide opportunities for students to direct and be responsible for their own learning? 
	
	
	
	

	Do we use cooperative learning groups and other alternative methods rather than relying solely on independent work and competition? 
	
	
	
	

	Are some learning experiences interdisciplinary? 
	
	
	
	

	Do learning experiences in our program incorporate resources outside of the classroom? 
	
	
	
	

	Do we use valid, multiple assessments to gauge student learning and progress? 
	
	
	
	

	Is there time and support for professional development that improves curriculum, instruction, and student learning? 
	
	
	
	

	Do leaders model life-long learning for others by sharing new learning, successes, and failures?
	
	
	
	




[bookmark: _Toc314510661]Becoming a Community of Learners: Emerging Leadership Practices (Cont.) (H–14d)
	Structural Conditions
	always
	frequently
	sometimes
	never

	Are roles in our program flexible and interdependent rather than rigid and hierarchical? 
	
	
	
	

	Do teachers have considerable autonomy and discretion to plan curriculum and organize instruction within an overall framework? 
	
	
	
	

	Do we use teams to plan and implement continuous program improvement? 
	
	
	
	

	Are there opportunities for dialogue and planning across classes? 
	
	
	
	

	Is communication in our program open and fluid as opposed to regulated by traditional chains of command? 
	
	
	
	

	Do we create small, "communal" arrangements that personalize learning and maximize student-teacher and student-student interaction? 
	
	
	
	

	Do we create an environment that is safe, supportive, and conducive to learning? 
	
	
	
	



	Relating to the Community
	always
	frequently
	sometimes
	never

	Do we encourage wide-scale participation of stakeholders, community members, and students? 
	
	
	
	

	Do we empower community members to participate in decisions about our school? 
	
	
	
	

	Do we forge partnerships with community organizations, agencies, and businesses to address student needs? 
	
	
	
	

	Are we linking a variety of health and human services to our program? 
	
	
	
	

	Are local businesses involved with our program? 
	
	
	
	




[bookmark: _Toc314510662]Becoming a Community of Learners: Emerging Leadership Practices (Cont.) (H–14e)
[bookmark: _Toc314510663]Based on the following resources
Barth, R. S. (1990). Improving schools from within. San Francisco, CA: Jossey-Bass Publishers. 
Fullan, M. G. (1993). Change forces. Bristol, PA: Falmer Press. 
Fullan, M. G. (1993). What's worth fighting for in the principalship. Toronto: Ontario Public School Teachers' Federation. 
Fullan, M., & Hargreaves, A. (1991). What's worth fighting for? Working together for your school. Toronto: Ontario Public School Teachers' Federation. 
Fullan, M. G., & Miles, M. B. (1992). Getting reform right: What works and what doesn't. Phi Delta Kappan, 73(10), 745-752. 
Lee, V. E., & Smith, J. B. (1994, Fall). High school restructuring and student achievement: A new study finds strong links. In Issues in Restructuring Schools (pp. 1-5, 16). Madison, WI: National Center on Organization and Restructuring of Schools, University of Wisconsin. 
Lieberman, A., Falk, B., & Alexander, L. (1995). A culture in the making: Leadership in learner-centered schools. In J. Oakes & K. Hunter Quartz (Eds.), Creating new educational communities (pp. 108-129). Chicago: University of Chicago Press. 
Leithwood, K. A. (1992). The move toward transformational leadership. Educational Leadership, 45(5), 8-12. 
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Murphy, J. (1992). The landscape of leadership preparation. Newbury Park, CA: Corwin Press. 
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Newmann, F., & Wehlage, G. (1995). Successful school restructuring. Madison, WI: Center on Organization and Restructuring of Schools. 
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Senge, P. (1990). The fifth discipline. New York, NY: Doubleday. 
[bookmark: _Toc314510664]Becoming a Community of Learners: Emerging Leadership Practices (Cont.) (H–14f)
[bookmark: _Toc314510665]Based on the following resources (Cont.)
[bookmark: wheatley]Sergiovanni, T. J. (1992). Why we should seek substitutes for leadership. Educational Leadership, 45(5), 41-45. 
Wheatley, M. J. (1992). Leadership and the new science. San Francisco, CA: Berrett-Koehler Publishers.


[bookmark: _Toc314510666]Action Steps for Developing, Implementing, and Sustaining a Data Use Learning Community (H–15a)
Directions: Pretend your table team is a local adult education program’s data use learning community that consists of five to eight staff members. 
Scenario: One of your members is a lead teacher who also is facilitator of the learning community; one member is the local administrator; one member is the data manager; another couple of members are teachers within the program; and any remaining members are other stakeholders you think are important to include. During your program’s last monitoring visit from the state, the state team strongly suggested that your program take a hard look at its data, with an eye toward addressing and making improvements in the following areas: (1) revising assessment practices to improve student level gains, and (2) improving follow-up data through better goal setting or data collection. 
Activity: Each table team will be assigned one of the areas above to address as a local learning community, focusing on either data quality or program improvement. As a local learning community, your task is to refer to SH-1, the packet of information that includes a program description and data tables (questions 1-5 for assessment, and questions 6-10 for goal setting and follow-up), and plan how you will build, implement, and sustain your learning community using the following worksheets, H-15b through H-15k. Your learning community will have the entire morning to work through the four steps and draft an action plan (i.e., complete the worksheets). You will then draft a presentation using the PowerPoint template that is accessible on the Moodle site for this training. Be prepared to report your plan to the full group of training participants later this afternoon. Plan your report to take no more than 15 minutes.  
Remember: Your table team is a local program’s learning community. Therefore, the actions you plan should be from the local perspective. In other words, for this activity, you must leave your state monitoring hats at the door and take on the role of local program personnel.  
Note: In reality, a learning community may meet for several months to work through these four steps. For this training, however, the purpose of the activity is to acquaint you with the four-step model and to provide you with the experience of participating in a data use learning community.


[bookmark: _Toc314510667]STEP 1. Review Data and Plan (H–15b)
[bookmark: _Toc314510668]A. Review Data:
1. What NRS or other tools will you use to review your program data? 
	
	
	
	
What issues did you identify within your program? What does your program data indicate are strengths as well as areas needing improvement? 
	
	
	
	
Does your program need to focus on improving data quality? What about improving student retention? What about improving student learning gains? What about follow-up measures? What about refining assessment policies? 
	
	
	
	
[bookmark: _Toc314510669]B. Determine Initial Priority:
1. Based on findings from your data, what are the top three areas in which would you like to make program improvements?  
	
	
	
	
Does the state want local programs to focus on a specific area, e.g., data quality, improving student learning gains or retention, refining the process for collecting follow-up data, refining assessment policies? 
	
	
	
	
[bookmark: _Toc314510670]STEP 1. Review Data and Plan (Cont.) (H–15c)
[bookmark: _Toc314510671]C. Make Initial Plans:
1. How will you share with staff your findings about areas for improvement? 
	
	
	
	
How will you advertise the start-up and purpose of the learning community to your staff? 
	
	
	
	
How will you recruit staff participants for your learning community? Will you ask for volunteers for the start-up?
	
	
	
	
What potential drivers will motivate participation in the learning community? 
	
	
	
	
[bookmark: _Toc314510672]Other Considerations/Items to Keep in Mind for Step 1:
	
	
	
	
	
	
	
	


[bookmark: _Toc314510673]STEP 2. Begin Community Through Data (H–15d)
[bookmark: _Toc314510674]A. Involve Other Stakeholders:
1. Are there other stakeholders besides staff (e.g., students, community partners, administrative staff) who should be included in your learning community? 
	
	
	
	
 What is your timeline for moving forward? 
	
	
	
	
 Are there constraints that LC members need to be aware of as they proceed, e.g., time, money?
	
	
	
	
Will you ask the LC to establish ground rules for operating? 
	
	
	
	
What technology might you use to recruit other staff and stakeholders?
	
	
	
	


[bookmark: _Toc314510675]STEP 2. Begin Community Through Data (H–15e)
[bookmark: _Toc314510676]B. Collect Data:
1. How will the LC determine the needs of individual members related to acquiring knowledge about data quality and data use (e.g., survey, discussion)? 
	
	
	
	
 Will the LC need to collect additional data (e.g., focus groups with students, monitoring data) to inform its work? 
	
	
	
	
Who will do what and by when? 
	
	
	
	
[bookmark: _Toc314510677]C. Review Data:
1. Did findings appear as expected? Any surprises? 
	
	
	
	
What implications are there for current program practices and data processes? 
	
	
	
	


[bookmark: _Toc314510678]STEP 2. Begin Community Through Data (Cont.) (H–15f)
[bookmark: _Toc314510679]C. Review Data (Cont.):
What are implications for training for individual LC members? 
	
	
	
	
What timeline is there for LC members to take training and share their learning with the LC? 
	
	
	
	
[bookmark: _Toc314510680]Other Considerations/Items to Keep in Mind for Step 2:
	
	
	
	
	
	
	
	


[bookmark: _Toc314510681]STEP 3. Determine Activities, Measures, and Drivers (H–15g)
[bookmark: _Toc314510682]A. Plan Activities:
1. What activities/changes do LC members feel are important to put in place? 
	
	
	
	
 Will the changes/activities be put in place for the entire staff or only for LC members for the first year? What about long-term changes/activities? 
	
	
	
	
How will the LC communicate to the rest of staff the progress of the LC? 
	
	
	
	
How will the LC welcome and integrate new members into the LC? 
	
	
	
	
Which activities/changes can be accomplished within a reasonable timeframe (e.g., 1-2 years)? 
	
	
	
	


[bookmark: _Toc314510683]STEP 3. Determine Activities, Measures, and Drivers (Cont.) (H–15h)
[bookmark: _Toc314510684]B. Determine Measures:
1. What measures will the LC use to determine the success of the plan, e.g., how will the LC know when it has reached its goals (improved learning gains, or retention, or data quality)? How will the LC recognize success? 
	
	
	
	
What benchmarks will the LC set for determining if interim goals are met?  
	
	
	
	
[bookmark: _Toc314510685]C. Agree on Drivers:
1. What drivers will the LC employ to keep all members motivated, on task, and on schedule (e.g., presentation to the rest of the staff not currently in the LC; publication of interim progress of the LC through newsletters to staff or within the entire agency; small teams of 2—3 persons within the LC who agree to work together on specific tasks and keep one another motivated)? 
	
	
	
	
How will the drivers be used? Will they be interspersed throughout the four-step model? Who will be responsible for each driver? 
	
	
	
	


[bookmark: _Toc314510686]STEP 3. Determine Activities, Measures, and Drivers (Cont.) (H–15i)
[bookmark: _Toc314510687]Other Considerations/Items to Keep in Mind for Step 3:
	
	
	
	
	
	
	
	


[bookmark: _Toc314510688]STEP 4.  Assess and Share Data on Progress (H–15i)
[bookmark: _Toc314510689]A. Examine Measures:
1. How and when (how often) will the learning community review progress toward its goals?
	
	
	
	
How will the learning community report progress to the rest of the staff (those not participating in the LC)? 
	
	
	
	
[bookmark: _Toc314510690]B. Survey Participants:
1. Will the learning community conduct a survey of its members about their experiences participating in the LC? 
	
	
	
	
Will the learning community also survey students in the classes of LC members (if the targeted change is expected to have an impact at the classroom or student level)? 
	
	
	
	


[bookmark: _Toc314510691]STEP 4.  Assess and Share Data on Progress (Cont.) (H–15j)
[bookmark: _Toc314510692]C. Share Successes and Improvements:
1. Will the learning community report progress to external stakeholders? If so, how and when? 
	
	
	
	
Will the LC report progress to the state? 
	
	
	
	
Will the LC also define improvements to the plan? 
	
	
	
	
Will the LC begin a second round and try to bring new staff members into the LC? 
	
	
	
	
What technology might the LC use to report progress to stakeholders or to the state?
	
	
	
	


[bookmark: _Toc314510693]STEP 4.  Assess and Share Data on Progress (Cont.) (H–15k)
[bookmark: _Toc314510694]Other Considerations/Items to Keep in Mind for Step 4:
	
	
	
	
	
	
	
	

[bookmark: _Toc314510695]State Action Planner Tool: Encouraging Locals to Create a Culture of Data Use (H–16a)
Directions: In your state teams, create a three-year action plan for encouraging local programs to value and use their data for program improvement. Consider developing a state message/vision and strategies for promoting the vision; training that the state will provide for locals; changes (if any) the state will make to its data system to ensure that locals have ready access to their data; resources and support that the state will provide to locals in establishing a culture of data use; technology tools that state will use to maintain communication with locals. Prioritize actions over a three-year period, and then develop strategies, identify persons responsible for each action, plan a timeline, and determine outcomes and evaluation strategies for each action. A sample plan might include the following: 
Year 1—develop a shared vision with locals on the importance of data for program improvement; make changes to the state data warehouse to ensure real-time access to locals; establish system for maintaining ongoing communication with locals on data use; offer the first in a series of trainings to locals. 

Year 2—Continue to offer a series of trainings to locals on data quality, data use, and establishing a data use learning community; provide resources and support to locals as they begin to establish data use learning communities; maintain communication with locals  throughout the process. 

Year 3—meet with locals to review progress on their program improvement plans and to offer guidance on possible changes to the plan; maintain communication with locals throughout process.
The above is provided for illustrative purposes only. Each plan will include different actions, depending on the state’s needs and interests. Before outlining your state’s action plan, consider the following questions; your responses will help you to develop your action plan.


[bookmark: _Toc314510696]State Action Planner Tool: Encouraging Locals to Create a Culture of Data Use (Cont.) (H–16b)
1. How will your state encourage local interest in, and promote a statewide vision for, data use? (Possible vehicles for creating a shared vision: Newsletters, e-mail, blogs, Web sites, publications, Webinars, conferences, meetings of all local stakeholders, tying it to funding, other)  
	
	
	
	
Will the state ask locals to focus on efforts a particular area (e.g., improving data quality, refining assessment policies, increasing student learning gains, etc.)? If so, what is that area of focus? How will the state present the need to focus on this area? Will the state provide incentives to entice locals to join this effort? If so, what incentives (time, people, money, other resources) will the state offer?
	
	
	
	
What changes, if any, will state make to its data system to ensure that local teachers and administrators have real-time access to data?
	
	
	
	
[bookmark: _Toc314510697]State Action Planner Tool: Encouraging Locals to Create a Culture of Data Use (Cont.) (H–16c)
What professional development opportunities will the state offer to locals? Consider Topics of training (e.g., data quality, data use, learning communities, data detective); Delivery mode for training (face-to-face, Webinars, online courses, etc.); Frequency of training; Resources to ensure that locals attend training (e.g., travel reimbursement, other incentives).   
	
	
	
	
What communication tools will the state use to maintain communication with locals related to data use?
	
	
	
	
What follow-up guidance and support will state provide to locals that initiate a data use learning community?     
	
	
	
	
Now, after considering your responses to the above questions, fill in the steps to your three-year action plan, using the template on the following pages. You can access an electronic version of this template on the NRS Moodle page. 
[bookmark: _Toc314510698]Creation/Promotion of the Statewide Vision Related to Data Quality and Data Use
(H–16d)
	Action Step
	Person to Lead Action
	Resources Needed
	Timeline for Completion of Action
(Consider actions for all three years)
	Evaluation Method
(How you will know action is successful)

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	




[bookmark: _Toc314510699]Area of Statewide Focus; Incentives to Entice Locals to Join the Effort (H–16e)
	Action Step
	Person to Lead Action
	Resources Needed
	Timeline for Completion of Action
(Consider actions for all three years)
	Evaluation Method
(How you will know action is successful)

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	




[bookmark: _Toc314510700]Changes to State’s Data Warehouse System to Provide Real-Time Access to Locals (H–16f)
	Action Step
	Person to Lead Action
	Resources Needed
	Timeline for Completion of Action
(Consider actions for all three years)
	Evaluation Method
(How you will know action is successful)

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	




[bookmark: _Toc314510701]Professional Development Opportunities Offered by State to Locals on Data Quality, Data Use, and Learning Communities (H–16g)
	Action Step
	Person to Lead Action
	Resources Needed
	Timeline for Completion of Action
(Consider actions for all three years)
	Evaluation Method
(How you will know action is successful)

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


[bookmark: _Toc314510702]Technology Tools Used by State to Maintain Communication with Locals Related to Data Use (H–16h)
	Action Step
	Person to Lead Action
	Resources Needed
	Timeline for Completion of Action
(Consider actions for all three years)
	Evaluation Method
(How you will know action is successful)

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	




[bookmark: _Toc314510703]Follow-Up Guidance and Support Offered by State to Locals Initiating Data Use Learning Communities (H–16i)
	Action Step
	Person to Lead Action
	Resources Needed
	Timeline for Completion of Action
(Consider actions for all three years)
	Evaluation Method
(How you will know action is successful)

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	



[bookmark: _Toc314510704]NRS Regional Summer 2009 Training
The Local Connection: Building a Data Use Learning Community
EVALUATION FORM (H–17a)
	Participant Information

	Date ______________________

	Location of Training _____________________________________

	State ______________________

	Your Position (Check all that apply.)

	Instructor

	Data Facilitator

	State Director or State Staff

	Local Administrator

	Professional Development Coordinator

	Other (identify) __________________________________


[bookmark: _Toc314510705]Please indicate the extent to which you disagree or agree with the following items.
[bookmark: _Toc314510706]Objectives
1. The objectives of the NRS Regional Summer 2009 training were clearly stated at the outset of the training. 
strongly disagree
disagree
agree
strongly agree
The objectives of the NRS Regional Summer 2009 training were met.
strongly disagree
disagree
agree
strongly agree
[bookmark: _Toc314510707]Introduction to Creating a Culture of Data Use (H–17b)
The presentation on and explanation of why it’s important to implement effective data use at the local level was engaging and effectively delivered. 
strongly disagree
disagree
agree
strongly agree

The activity, Uses of Data at the State and Local Levels (H-3), proved helpful in understanding why it is important to promote data use at all levels.
strongly disagree
disagree
agree
strongly agree
The activity, Reasons That Data Use Is Critical at the Local Level (H-4), proved helpful in understanding the consequences and implications of local program that do not value or use their data.
strongly disagree
disagree
agree
strongly agree
The activity, State Self-Reflection on Getting Locals to Use Data (H-5), proved helpful in thinking about what my program can do to help local programs effectively use data.
strongly disagree
disagree
agree
strongly agree
General comments about the section, Creating a Culture of Data Use:
	
	


[bookmark: _Toc314510708]Professional Development and Attributes of Professional Learning Communities (H–17c)
The presentation on and explanation of professional development and attributes of professional learning communities was engaging and effectively delivered. 
strongly disagree
disagree
agree
strongly agree
The activities, Your Definition of Professional Development (H6a), Professional Development Questionnaire (H-6b), and Characteristics of Effective Professional Development (H6c), proved helpful in thinking about the purpose of professional development and the characteristics of the least and most effective professional development programs.
strongly disagree
disagree
agree
strongly agree
The activity, Attributes of Professional Learning Communities (H7), proved helpful in understanding each attribute, why they are important, and whether it is feasible for adult education programs to grow professional learning communities on data use.
strongly disagree
disagree
agree
strongly agree
The handouts, Learning Individuals, Learning Organizations, and Research-Based Guidelines for Professional Development (H-8a-b), proved helpful as a reference.
strongly disagree
disagree
agree
strongly agree
General comments about the section, Professional Development and Attributes of Professional Learning Communities:
	
	
[bookmark: _Toc314510709]Tools Demonstration I (H–17d)
The explanation of each tool (wiki, blog, and microblog), demonstration on how they work, and suggestions on how one might use them was clear and effective.
strongly disagree
disagree
agree
strongly agree
General comments on the first Tools Demonstration:
	
	
[bookmark: _Toc314510710]Motivation: Building a Data Use Learning Community
The presentation on and explanation of the barriers to data use and how to overcome them through the development of a data use learning community was engaging and effectively delivered. 
strongly disagree
disagree
agree
strongly agree
The activity, Overcoming Barriers to Using Data (H-10), helped me strategize how I can overcome barriers.
strongly disagree
disagree
agree
strongly agree
General comments about the section, Motivation: Building a Data Use Learning Community:
	
	


[bookmark: _Toc314510711]Implementing and Sustaining: Tools for Training, Analysis, and Community Building (H–17e)
The presentation on and explanation of how a local community can be implemented and sustained via training, data analysis and community building strategies was engaging and effectively delivered. 
strongly disagree
disagree
agree
strongly agree
General comments about the section, Implementing and Sustaining: Tools for Training, Analysis, and Community Building:
	
	
[bookmark: _Toc314510712]Tools Demonstration II
The explanation of each tool (Online Sharing Applications, Social Bookmarking, Social Networks, and Podcasts), demonstration on how they work, and suggestions on how one might use them were clear and effective.
strongly disagree
disagree
agree
strongly agree
General comments on the second Tools Demonstration:
	
	
The introduction to the technology group project (H-9) was clear and effective.
General comments on the technology tool group project:
	
	


[bookmark: _Toc314510713]Building a Community of Learners (H–17f)
The presentation on and explanation of how to build a local community of learners was engaging and effectively delivered. 
strongly disagree
disagree
agree
strongly agree
The handouts, Adult Education Program Self-Assessment Checklist (H-11), Local Action Planning Tool/Questions for Consideration (H-12), Adult Education Instructor Self-Assessment Checklist (H-13), and Becoming a Community of Learners: Emerging Leadership Practices (H-14), helped me understand what tools are available to local communities of learners as they implement and sustain their initiative.
strongly disagree
disagree
agree
strongly agree
The 4-step Learning Community Simulation activity (H-15), helped me better understand the process a local community of learners undergoes as they are built, implemented, and sustained.
strongly disagree
disagree
agree
strongly agree
General comments about the section, Building a Community of Learners:
	
	


[bookmark: _Toc314510714]State’s Role in Encouraging Locals to Create a Culture of Data Use
(H–17g)
The presentation on and explanation of how states can encourage locals to create a culture of data use through the development of learning communities was engaging and effectively delivered. 
strongly disagree
disagree
agree
strongly agree
The activity on the State Action Plannner Tool (H-16) helped me strategically consider how my state might build, implement and sustain a community/communities of data use learners.\
strongly disagree
disagree
agree
strongly agree
General comments about the section, State’s Role in Encouraging Locals to Create a Culture of Data Use:
	
	
[bookmark: _Toc314510715]In General
The directions for the various activities were clear.
strongly disagree
disagree
agree
strongly agree
The content of the print materials and resources in the binder is appropriate.
strongly disagree
disagree
agree
strongly agree


[bookmark: _Toc314510716]In General (Cont.) (H–17h)
The demonstration and discussion of the different communication tools (e.g., blogs, wiki) a learning community can use was useful.
strongly disagree
disagree
agree
strongly agree
There was adequate time for the activity on the 4-steps to build a data use learning community (H-15).
strongly disagree
disagree
agree
strongly agree
There was adequate time for the activity on state action planning (H-16).
strongly disagree
disagree
agree
strongly agree
There was adequate time for the technology tool group project (H-9).
strongly disagree
disagree
agree
strongly agree
I am comfortable with what I’ve learned at this NRS training and am confident that our team will be able to implement and use the information, concepts, and materials presented here when we return to our state.
strongly disagree
disagree
agree
strongly agree


[bookmark: _Toc314510717]Overall Comments (H–17i)
What were the strongest features of the NRS Regional Summer 2009 training on Building a Data Use Learning Community? Please be specific.
	
	
	
	
	
	
	
What do you think were the weakest features of the NRS Regional Summer 2009 training on Building a Data Use Learning Community? Please be specific.
	
	
	
	
	
	
	
What suggestions do you have for improving this professional development activity in the future?
 	
	
	
	
	
	
	


Supplemental Handouts

[bookmark: _Toc314510718]Prospero Adult Learning Opportunities (SH–1a)
[bookmark: _Toc314510719]Data on Students Enrolled, Spring 2009
[bookmark: _Toc314510720]Questions, by NRS policy area
1. [bookmark: _Toc314510721]Assessment
1. What are my students’ test scores?
1. Do my students get pre- and posttested correctly?
1. Are my students getting the right tests?
1. How many of my students completed a level?
1. How do educational level completion rates differ by subgroup (e.g., demographic, geographic)?
[bookmark: _Toc314510722]Goal Setting
What are my students’ goals?  
How do the goals differ by student level?
[bookmark: _Toc314510723]Follow-up
How many of my students achieved their goals?  
Which students achieved their goals?
How and when did we follow-up with my Students?


[bookmark: _Toc314510724]Sample Class Data (SH–1b)
[bookmark: _Toc314510725]Assessment
[bookmark: _Toc314510726]What are my students’ test scores?
1. [bookmark: _Toc314510727]Pre- and Posttest Scores, by level
[bookmark: _Toc314510728]Classroom A: ABE
	Student Name
	Pretest Subject
	Pretest score
	Posttest Score
	Level

	Carmen 
	Reading
	250
	326
	Beginning ABE Literacy

	Enrique 
	Reading
	290
	375
	Beginning ABE Literacy

	Gil
	Math
	317
	333
	Beginning Basic Education

	Greg
	Reading
	330
	353
	Beginning ABE Literacy

	Kathrine
	Reading
	444
	470
	Beginning Basic Education

	Nick
	Reading
	296
	
	Beginning ABE Literacy

	Quo 
	Math
	285
	322
	Beginning Basic Education

	Sara
	Reading
	320
	347
	Beginning ABE Literacy

	Tsze 
	Reading
	391
	
	Low intermediate Basic Education

	Warwick
	Reading
	378
	
	Beginning Basic Education

	Yolanda
	Math
	255
	303
	Low intermediate Basic Education



	TABE Scores by Functional Level
	Reading
	Math

	Beginning ABE Literacy
	367 & below
	313 & below

	Beginning Basic Education
	368-460
	314-441

	Low Intermediate Basic Education
	461-517
	442-505




[bookmark: _Toc314510729]Classroom B: ASE (SH–1c)
	Student Name
	Pretest Subject
	Pretest score
	Posttest Score
	Level

	Beatriz
	Reading
	568
	572
	ASE-Low

	Brendan
	GED Practice Test
	N/A
	N/A
	ASE- High

	Chris
	GED Practice Test
	N/A
	N/A
	ASE- High

	Donald
	Reading
	601
	GED
	ASE- High

	Elliot
	Reading
	570
	578
	ASE-Low

	Jesse
	Reading
	566
	571
	ASE-Low

	Jesus
	Math
	555
	570
	ASE-Low

	Jian
	Reading
	599
	
	ASE- High

	Rachel
	Math
	569
	584
	ASE-Low

	Sam
	Reading
	565
	571
	ASE-Low

	Tina
	GED Practice Test
	N/A
	GED
	ASE- High



	TABE Reading Scores by Functional Level
	Reading
	Math

	ASE-Low
	567-595
	566-594

	ASE-High
	596 or above
	595 & above




[bookmark: _Toc314510730]Classroom C: Beginning ESL (SH–1d)
	Student Name
	Pretest score
	Posttest Score
	Level

	Ben
	375
	407
	Beginning ESL

	ChiuWan
	324
	375
	Beginning ESL

	Cristina
	
	
	Low beginning ESL

	Ferideh
	418
	439
	High Beginning ESL

	Getachew
	398
	
	Low beginning ESL

	Hoi Ahn
	246
	
	Beginning ESL

	Raul
	405
	409
	Low beginning ESL

	Sami
	320
	398
	Beginning ESL

	Ugochi
	401
	409
	Low beginning ESL



	Best Plus Scores by Functional Level
	Range

	Beginning ESL
	400 & below

	Low beginning ESL
	401-417

	High beginning ESL
	418-438




[bookmark: _Toc314510731]Classroom D: Intermediate ESL (SH–1e)
	Student Name
	Pretest score
	Posttest Score
	Level

	Mohammed
	405
	
	High Intermediate ESL

	Hakim
	
	
	Advanced ESL

	Cristina
	398
	422
	Low intermediate ESL

	Omowumi
	479
	501
	High Intermediate ESL

	Ping
	509
	513
	Advanced ESL

	Sami
	402
	
	High Intermediate ESL

	Kerui
	403
	407
	Low intermediate ESL

	Maria
	
	
	Low intermediate ESL

	Esteban
	475
	478
	High Intermediate ESL

	Mateo
	405
	412
	Low intermediate ESL

	Tran
	405
	407
	Low intermediate ESL



	Best Plus Scores by Functional Level
	Range

	Low intermediate ESL
	439-472

	Low intermediate ESL
	473-506

	Advanced ESL
	507-540




[bookmark: _Toc314510732]Assessment (SH–1f)
[bookmark: _Toc314510733]Do my students get pre- and posttested correctly?
1. [bookmark: _Toc314510734]Student Hours and Test Scores
[bookmark: _Toc314510735]Classroom A: ABE
	Student Name
	Contact Hours
	Pretest score
	Posttest score
	More than 12 hrs but no pretest?
	Was pretested but hasn't been posttested?
	Hours between pre and post?

	Carmen 
	52
	250
	326
	
	
	50

	Enrique 
	80
	290
	375
	
	
	78

	Gil
	10
	317
	333
	
	
	33

	Greg
	25
	330
	353
	
	
	42

	Kathrine
	45
	444
	470
	
	
	43

	Nick
	6
	296
	
	
	YES
	

	Quo 
	67
	285
	322
	
	
	66

	Sara
	52
	320
	347
	
	
	28

	Tsze 
	15
	391
	
	
	YES
	

	Warwick
	12
	378
	
	
	YES
	

	Yolanda
	48
	255
	303
	
	
	46




[bookmark: _Toc314510736]Classroom B: ASE (SH–1g)
	Student Name
	Contact Hours
	Pretest score
	Posttest score
	More than 12 hrs but no pretest?
	Was pretested but hasn't been posttested?
	Hours between pre and post?

	Beatriz
	11
	568
	572
	
	
	34

	Brendan
	55
	N/A
	N/A
	
	
	52

	Chris
	45
	N/A
	N/A
	
	
	38

	Donald
	51
	601
	GED
	
	
	50

	Elliot
	16
	570
	578
	
	
	37

	Jesse
	8
	566
	571
	
	
	40

	Jesus
	59
	555
	570
	
	
	50

	Jian
	48
	599
	
	
	YES
	

	Rachel
	62
	569
	584
	
	
	52

	Sam
	4
	565
	571
	
	
	45

	Tina
	68
	N/A
	GED
	
	
	44


[bookmark: _Toc314510737]Classroom C: Beginning ESL
	Student Name
	Contact Hours
	Pretest score
	Posttest score
	More than 12 hrs but no pretest?
	Was pretested but hasn't been posttested?
	Hours between pre and post?

	Ben
	30
	375
	407
	
	
	30

	ChiuWan
	63
	324
	375
	
	
	56

	Cristina
	17
	
	
	
	
	

	Ferideh
	67
	418
	439
	
	
	56

	Getachew
	72
	398
	
	
	YES
	

	Hoi Ahn
	15
	246
	
	
	YES
	

	Raul
	56
	405
	409
	
	
	52

	Sami
	52
	320
	398
	
	
	50

	Ugochi
	24
	401
	409
	
	
	22




[bookmark: _Toc314510738]Classroom D: Intermediate ESL (SH–1h)
	Student Name
	Contact Hours
	Pretest score
	Posttest score
	More than 12 hrs but no pretest?
	Was pretested but hasn't been posttested?
	Hours between pre and post?

	Cristina
	98
	398
	422
	YES
	
	70

	Esteban
	60
	475
	478
	
	
	35

	Hakim
	13
	
	
	
	
	

	Kerui
	33
	403
	407
	
	YES
	10

	Maria
	15
	
	
	
	
	

	Mateo
	44
	405
	412
	
	YES
	44

	Mohammed
	8
	405
	
	
	
	

	Omowumi
	83
	479
	501
	
	
	48

	Ping
	11
	509
	513
	YES
	
	11

	Sami
	9
	402
	
	
	
	

	Tran
	22
	405
	407
	
	
	52




[bookmark: _Toc314510739]Assessment (SH–1i)
[bookmark: _Toc314510740]Are my students getting the right tests?
1. [bookmark: _Toc314510741]Tests Students Are Taking
[bookmark: _Toc314510742]Classroom A: ABE
	Student Name
	Test
	Subject
	Locator
	Pre-test form
	Posttest form

	Carmen 
	TABE
	Reading
	M
	9
	10

	Enrique 
	TABE
	Reading
	E
	9
	10

	Gil
	TABE
	Math
	D
	9
	10

	Greg
	TABE
	Reading
	D
	9
	10

	Kathrine
	TABE
	Reading
	M
	9
	10

	Nick
	TABE
	Reading
	E
	9
	

	Quo 
	TABE
	Math
	E
	9
	9

	Sara
	TABE
	Reading
	M
	9
	10

	Tsze 
	TABE
	Reading
	E
	9
	

	Warwick
	TABE
	Reading
	D
	9
	

	Yolanda
	TABE
	Math
	M
	10
	10


[bookmark: _Toc314510743]Classroom B: ASE
	Student Name
	Test
	Subject
	Locator
	Pre-test form
	Posttest form

	Beatriz
	TABE
	Reading
	D
	9
	10

	Brendan
	GED Practice Test
	GED Practice Test
	N/A
	N/A
	N/A

	Chris
	GED Practice Test
	GED Practice Test
	N/A
	N/A
	N/A

	Donald
	TABE
	Reading
	E
	9
	10

	Elliot
	TABE
	Reading
	E
	9
	10

	Jesse
	TABE
	Reading
	E
	9
	10

	Jesus
	TABE
	Math
	M
	9
	10

	Jian
	TABE
	Reading
	M
	9
	

	Rachel
	TABE
	Math
	D
	9
	10

	Sam
	TABE
	Reading
	M
	9
	10

	Tina
	GED Practice Test
	GED Practice Test
	N/A
	N/A
	N/A


[bookmark: _Toc314510744]Classroom C: Beginning ESL (SH–1j)
	Student Name
	Test
	Subject
	Locator
	Pre-test form
	Posttest form

	Ben
	Best Plus
	N/A
	N/A
	N/A
	N/A

	ChiuWan
	Best Plus
	N/A
	N/A
	N/A
	N/A

	Cristina
	
	
	
	
	

	Ferideh
	Best Plus
	N/A
	N/A
	N/A
	N/A

	Getachew
	Best Plus
	N/A
	N/A
	N/A
	

	Hoi Ahn
	Best Plus
	N/A
	N/A
	N/A
	

	Raul
	Best Plus
	N/A
	N/A
	N/A
	N/A

	Sami
	Best Plus
	N/A
	N/A
	N/A
	N/A

	Ugochi
	Best Plus
	N/A
	N/A
	N/A
	N/A


[bookmark: _Toc314510745]Classroom D: Intermediate ESL
	Student Name
	Test
	Subject
	Locator
	Pre-test form
	Posttest form

	Cristina
	Best Plus
	N/A
	N/A
	N/A
	N/A

	Esteban
	Best Plus
	N/A
	N/A
	N/A
	N/A

	Hakim
	
	
	
	
	

	Kerui
	Best Plus
	N/A
	N/A
	N/A
	N/A

	Maria
	
	
	
	
	

	Mateo
	Best Plus
	N/A
	N/A
	N/A
	N/A

	Mohammed
	Best Plus
	N/A
	N/A
	N/A
	N/A

	Omowumi
	Best Plus
	N/A
	N/A
	N/A
	N/A

	Ping
	Best Plus
	N/A
	N/A
	N/A
	N/A

	Sami
	Best Plus
	N/A
	N/A
	N/A
	N/A

	Tran
	Best Plus
	N/A
	N/A
	N/A
	N/A


[bookmark: _Toc314510746] (
S
H-1
a
1
1
)
Assessment (SH–1k)
[bookmark: _Toc314510747]How many of my students completed a level?
[bookmark: _Toc314510748]Student Completion
[bookmark: RANGE!A1:F66][bookmark: _Toc314510749]Overall for Classrooms A-D Over the Past Year
	Test Type
	Summer 2008
	Fall 2008
	Winter 2009
	Spring 2009

	ABE
	1
	3
	2
	3

	ASE
	1
	2
	3
	3

	Beginning ESL
	1
	1
	3
	2

	Intermediate ESL
	2
	1
	2
	1

	Total
	5
	7
	10
	9


[bookmark: _Toc314510750]Classroom A: ABE
	Student Name
	Contact Hours
	Pretest Test
	Pretest score
	Posttest score
	Completed Level

	Carmen 
	52
	TABE
	250
	326
	N

	Enrique 
	80
	TABE
	290
	375
	Y

	Gil
	10
	TABE
	317
	333
	N

	Greg
	25
	TABE
	330
	353
	N

	Kathrine
	45
	TABE
	444
	470
	Y

	Nick
	6
	TABE
	296
	
	

	Quo 
	67
	TABE
	285
	322
	Y

	Sara
	52
	TABE
	320
	347
	N

	Tsze 
	15
	TABE
	391
	
	

	Warwick
	12
	TABE
	378
	
	

	Yolanda
	48
	TABE
	255
	303
	N




[bookmark: _Toc314510751]Classroom B: ASE (SH–1l)
	Student Name
	Contact Hours
	Pretest Test
	Pretest score
	Posttest score
	Completed Level

	Beatriz
	11
	TABE
	568
	572
	N

	Brendan
	55
	GED Practice Test
	N/A
	N/A
	N

	Chris
	45
	GED Practice Test
	N/A
	N/A
	N

	Donald
	51
	TABE
	601
	GED
	Y

	Elliot
	16
	TABE
	570
	578
	N

	Jesse
	8
	TABE
	566
	571
	N

	Jesus
	59
	TABE
	555
	570
	Y

	Jian
	48
	TABE
	599
	
	N

	Rachel
	62
	TABE
	569
	584
	N

	Sam
	4
	TABE
	565
	571
	N

	Tina
	68
	GED Practice Test
	N/A
	GED
	Y


[bookmark: _Toc314510752]Classroom C: Beginning ESL
	Student Name
	Contact Hours
	Pretest Test
	Pretest score
	Posttest score
	Completed Level

	Ben
	30
	Best Plus
	375
	407
	Y

	ChiuWan
	63
	Best Plus
	324
	375
	N

	Cristina
	17
	
	
	
	N

	Ferideh
	67
	Best Plus
	418
	439
	Y

	Getachew
	72
	Best Plus
	398
	
	 

	Hoi Ahn
	15
	Best Plus
	246
	
	 

	Raul
	56
	Best Plus
	405
	409
	N

	Sami
	52
	Best Plus
	320
	398
	N

	Ugochi
	24
	Best Plus
	401
	409
	N




[bookmark: _Toc314510753]Classroom D: Intermediate ESL (SH–1k)
	Student Name
	Contact Hours
	Pretest Test
	Pretest score
	Posttest score
	Completed Level

	Cristina
	98
	Best Plus
	398
	422
	N

	Esteban
	60
	Best Plus
	475
	478
	N

	Hakim
	13
	
	
	
	 

	Kerui
	33
	Best Plus
	403
	407
	N

	Maria
	15
	
	
	
	 

	Mateo
	44
	Best Plus
	405
	412
	N

	Mohammed
	8
	Best Plus
	405
	
	 

	Omowumi
	83
	Best Plus
	479
	501
	N

	Ping
	11
	Best Plus
	509
	513
	Y

	Sami
	9
	Best Plus
	402
	
	 

	Tran
	22
	Best Plus
	405
	407
	N




[bookmark: _Toc314510754]Assessment (SH–1l)
[bookmark: _Toc314510755] How do educational level completion rates differ by subgroup (e.g., demographic, geographic)?
1. [bookmark: _Toc314510756]Who completed, by race
[bookmark: _Toc314510757]Classrooms A-D Over Past Year
	Race/ethnicity
	ABE Overall
	ASE Overall
	Beginning ESL Overall
	Intermediate ESL Overall

	Asian or Pacific Islander
	29%
	25%
	43%
	29%

	Black or African American
	29%
	38%
	43%
	21%

	Hispanic or Latino
	36%
	31%
	36%
	29%

	Native American
	36%
	64%
	38%
	24%

	White
	38%
	46%
	31%
	31%


[bookmark: _Toc314510758]Classroom A: ABE
	Race/ethnicity
	Number completed level
	Number in class
	Percentage My Class 
	Percentage ABE Overall

	Asian or Pacific Islander
	1
	2
	50%
	29%

	Black or African American
	0
	2
	0%
	29%

	Hispanic or Latino
	1
	3
	33%
	36%

	Native American
	0
	1
	0%
	36%

	White
	1
	3
	33%
	38%


[bookmark: _Toc314510759]Classroom B: ASE
	Race/ethnicity
	Number completed level
	Number in class
	Percentage My Class 
	Percentage ASE Overall

	Asian or Pacific Islander
	1
	2
	50%
	25%

	Black or African American
	0
	2
	0%
	38%

	Hispanic or Latino
	0
	3
	0%
	31%

	Native American
	2
	2
	100%
	64%

	White
	0
	2
	0%
	46%




[bookmark: _Toc314510760]Classroom C: Beginning ESL (SH–1m)
	Race/ethnicity
	Number completed level
	Number in class
	Percentage My Class
	Percentage Beginning ESL Overall

	Asian or Pacific Islander
	0
	2
	0%
	43%

	Black or African American
	0
	2
	0%
	43%

	Hispanic or Latino
	1
	3
	33%
	36%

	Native American
	0
	0
	0%
	38%

	White
	1
	2
	50%
	31%


[bookmark: _Toc314510761]Classroom D: Intermediate ESL
	Race/ethnicity
	Number completed level
	Number in class
	Percentage My Class
	Percentage Intermediate ESL Overall

	Asian or Pacific Islander
	1
	3
	33%
	29%

	Black or African American
	0
	2
	0%
	21%

	Hispanic or Latino
	0
	4
	0%
	29%

	Native American
	0
	0
	0%
	24%

	White
	0
	2
	0%
	31%




[bookmark: _Toc314510762]Goal Setting (SH–1o)
[bookmark: _Toc314510763]What are my students’ goals?
[bookmark: _Toc314510764]Goal Setting by Student
[bookmark: _Toc314510765]Classroom A: ABE
	Student
	Enter Employment
	Retain Employment
	Obtain a GED or Diploma
	Enter Post-Sec Education or Training
	Specific Goal

	Carmen 
	
	X
	
	
	Retain current job by meeting new requirements

	Enrique 
	 
	 
	X
	 
	Obtain GED

	Gil
	 
	 
	X
	 
	Obtain GED

	Greg
	 
	 
	 
	X
	Enter post-secondary education leading to Associate degree or Higher

	Kathrine
	X
	 
	 
	 
	Get a job

	Nick
	X
	 
	 
	 
	Obtain GED

	Quo 
	 
	 
	X
	 
	Obtain external or alternative diploma

	Sara
	 
	 
	 
	X
	Enter occupational training program

	Tsze 
	X
	 
	 
	 
	Obtain GED

	Warwick
	 
	 
	X
	 
	Obtain GED

	Yolanda
	 
	 
	X
	 
	Obtain GED




[bookmark: _Toc314510766]Classroom B: ASE (SH–1p)
	Student
	Enter Employment
	Retain Employment
	Obtain a GED or Diploma
	Enter Post-Sec Education or Training
	Specific Goal

	Beatriz
	
	
	
	X
	Enter post-secondary education leading to Associate degree or Higher

	Brendan
	 
	 
	X
	 
	Obtain external or alternative diploma

	Chris
	 
	 
	X
	 
	Obtain external or alternative diploma

	Donald
	 
	 
	X
	 
	Obtain GED

	Elliot
	X
	 
	 
	 
	Get a job

	Jesse
	 
	X
	 
	 
	Retain current job by meeting new requirements

	Jesus
	 
	X
	 
	 
	Retain current job by meeting new requirements

	Jian
	 
	 
	X
	 
	Obtain external or alternative diploma

	Rachel
	 
	X
	 
	 
	Retain current job by meeting new requirements

	Sam
	 
	X
	 
	 
	Retain current job by meeting new requirements

	Tina
	 
	 
	X
	 
	Obtain GED

	Total
	2
	4
	4
	1
	 




[bookmark: _Toc314510767]Classroom C: Beginning ESL (SH–1q)
	Student
	Enter Employment
	Retain Employment
	Obtain a GED or Diploma
	Enter Post-Sec Education or Training
	Specific Goal

	Ben
	
	
	
	X
	Enter post-secondary education leading to Associate degree or Higher

	ChiuWan
	 
	 
	X
	 
	Obtain external or alternative diploma

	Cristina
	 
	X
	 
	 
	Retain current job by meeting new requirements

	Ferideh
	 
	 
	X
	 
	Obtain GED

	Getachew
	X
	 
	 
	 
	Get a job

	Hoi Ahn
	X
	 
	 
	 
	Get a job

	Raul
	X
	 
	 
	 
	Get a job

	Sami
	 
	 
	X
	 
	Obtain GED

	Ugochi
	 
	 
	X
	 
	Obtain GED

	Total
	3
	1
	4
	1
	 




[bookmark: _Toc314510768]Classroom D: Intermediate ESL (SH–1r)
	Student
	Enter Employment
	Retain Employment
	Obtain a GED or Diploma
	Enter Post-Sec Education or Training
	Specific Goal

	Cristina
	
	
	
	X
	Enter occupational training program

	Esteban
	X
	 
	 
	 
	Get a job

	Hakim
	 
	X
	 
	 
	Retain current job by meeting new requirements

	Kerui
	 
	 
	 
	X
	Enter post-secondary education leading to Associate degree or Higher

	Maria
	 
	 
	 
	X
	Enter post-secondary education leading to Associate degree or Higher

	Mateo
	 
	 
	 
	X
	Enter occupational training program

	Mohammed
	 
	X
	 
	 
	Retain current job by meeting new requirements

	Omowumi
	 
	 
	 
	X
	Enter post-secondary education leading to Associate degree or Higher

	Ping
	 
	 
	 
	X
	Enter occupational training program

	Sami
	 
	X
	 
	 
	Retain current job by meeting new requirements

	Tran
	 
	 
	X
	 
	Obtain GED

	Total
	1
	3
	1
	6
	 


[bookmark: _Toc314510769]
Goal Setting (SH–1s)
[bookmark: _Toc314510770]How do the goals differ by student level?
1. [bookmark: _Toc314510771]Student Goals by level
[bookmark: RANGE!A1:C58][bookmark: _Toc314510772]Classroom A: ABE
	Student Name
	Level
	Goal

	Carmen 
	Beginning ABE Literacy
	Retain current job by meeting new requirements

	Enrique 
	Beginning ABE Literacy
	Obtain GED

	Greg
	Beginning Basic Education
	Obtain GED

	Nick
	Beginning ABE Literacy
	Enter post-secondary education leading to Associate degree or Higher

	Sara
	Beginning Basic Education
	Get a job

	Gil
	Beginning ABE Literacy
	Obtain GED

	Kathrine
	Beginning Basic Education
	Obtain external or alternative diploma

	Quo 
	Beginning ABE Literacy
	Enter occupational training program

	Warwick
	Low intermediate Basic Education
	Obtain GED

	Tsze 
	Beginning Basic Education
	Obtain GED

	Yolanda
	Low intermediate Basic Education
	Obtain GED


[bookmark: _Toc314510773]Classroom B: ASE
	Student Name
	Level
	Goal

	Beatriz
	ASE-Low
	Enter post-secondary education leading to Associate degree or Higher

	Brendan
	ASE- High
	Obtain external or alternative diploma

	Chris
	ASE- High
	Obtain external or alternative diploma

	Donald
	ASE- High
	Obtain GED

	Elliot
	ASE-Low
	Get a job

	Jesse
	ASE-Low
	Retain current job by meeting new requirements

	Jesus
	ASE-Low
	Retain current job by meeting new requirements

	Jian
	ASE- High
	Obtain external or alternative diploma

	Rachel
	ASE-Low
	Retain current job by meeting new requirements

	Sam
	ASE-Low
	Retain current job by meeting new requirements

	Tina
	ASE- High
	Obtain GED


[bookmark: _Toc314510774]Classroom C: Beginning ESL (SH–1t)
	Student Name
	Level
	Goal

	Ben
	Beginning ESL
	Enter post-secondary education leading to Associate degree or Higher

	ChiuWan
	Beginning ESL
	Obtain external or alternative diploma

	Cristina
	Low beginning ESL
	Retain current job by meeting new requirements

	Ferideh
	High Beginning ESL
	Obtain GED

	Getachew
	Low beginning ESL
	Get a job

	Hoi Ahn
	Beginning ESL
	Get a job

	Raul
	Low beginning ESL
	Get a job

	Sami
	Beginning ESL
	Obtain GED

	Ugochi
	Low beginning ESL
	Obtain GED


[bookmark: _Toc314510775]Classroom D: IntermediateESL
	Student Name
	Level
	Goal

	Cristina
	Low intermediate ESL
	Enter occupational training program

	Esteban
	High Intermediate ESL
	Get a job

	Hakim
	Advanced ESL
	Retain current job by meeting new requirements

	Kerui
	Low intermediate ESL
	Enter post-secondary education leading to Associate degree or Higher

	Maria
	Low intermediate ESL
	Enter post-secondary education leading to Associate degree or Higher

	Mateo
	Low intermediate ESL
	Enter occupational training program

	Mohammed
	High Intermediate ESL
	Retain current job by meeting new requirements

	Omowumi
	High Intermediate ESL
	Enter post-secondary education leading to Associate degree or Higher

	Ping
	Advanced ESL
	Enter occupational training program

	Sami
	High Intermediate ESL
	Retain current job by meeting new requirements

	Tran
	Low intermediate ESL
	Obtain GED


[bookmark: _Toc314510776] (
S
H-1
a
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Follow-up (SH–1u)
[bookmark: _Toc314510777]How many of my students achieved their goals?
1. [bookmark: _Toc314510778]Students Who Met Their Goals Over the Past Year
[bookmark: RANGE!A1:D40][bookmark: _Toc314510779]Classroom A: ABE
	[bookmark: RANGE!A7]Follow-up Measures
	Number Set Goal
	Met Goal Number
	Met Goal Percentage

	Obtain a GED/Secondary Diploma 
	14
	3
	21%

	Entered Post-secondary
	8
	2
	25%

	Entered Employment
	13
	9
	69%

	Retained Employment
	10
	8
	80%

	Total 
	45
	22
	49%


[bookmark: _Toc314510780]Classroom B: ASE
	Follow-up Measures
	Number Set Goal
	Met Goal Number
	Met Goal Percentage

	Obtain a GED/Secondary Diploma 
	14
	3
	21%

	Entered Post-secondary
	9
	4
	44%

	Entered Employment
	9
	8
	89%

	Retained Employment
	9
	6
	67%

	Total 
	41
	21
	51%


[bookmark: _Toc314510781]Classroom C: Beginning ESL
	Follow-up Measures
	Number Set Goal
	Met Goal Number
	Met Goal Percentage

	Obtain a GED/Secondary Diploma 
	12
	3
	25%

	Entered Post-secondary
	9
	2
	22%

	Entered Employment
	25
	13
	52%

	Retained Employment
	12
	11
	92%

	Total 
	58
	29
	50%




[bookmark: _Toc314510782]Classroom D: Intermediate ESL (SH–1v)
	Follow-up Measures
	Number Set Goal
	Met Goal Number
	Met Goal Percentage

	Obtain a GED/Secondary Diploma 
	13
	4
	31%

	Entered Post-secondary
	7
	3
	43%

	Entered Employment
	19
	12
	63%

	Retained Employment
	17
	15
	88%

	Total 
	56
	34
	61%


[bookmark: _Toc314510783]
Follow-up (SH–1w)
[bookmark: _Toc314510784]Which students achieved their goals?
1. [bookmark: _Toc314510785]Goal Achievement Over the Past Year, by race/ethnicity
[bookmark: RANGE!A1:E40][bookmark: _Toc314510786]Classroom A: ABE
	Race/Ethnicity
	Set goal but did not achieve it
	Set and achieved goal
	Did not set goal, but achieved it
	Totals

	Asian or Pacific Islander
	2
	2
	1
	5

	Black or African American
	7
	4
	4
	15

	Hispanic or Latino
	4
	2
	0
	6

	Native American
	2
	1
	0
	3

	White
	8
	4
	4
	16

	Totals
	23
	13
	9
	45


[bookmark: _Toc314510787]Classroom B: ASE
	Race/Ethnicity
	Set goal but did not achieve it
	Set and achieved goal
	Did not set goal, but achieved it
	Totals

	Asian or Pacific Islander
	3
	1
	1
	5

	Black or African American
	5
	5
	2
	12

	Hispanic or Latino
	4
	3
	1
	8

	Native American
	1
	1
	0
	2

	White
	7
	6
	1
	14

	Totals
	20
	16
	5
	41


[bookmark: _Toc314510788]Classroom C: Beginning ESL
	Race/Ethnicity
	Set goal but did not achieve it
	Set and achieved goal
	Did not set goal, but achieved it
	Totals

	Asian or Pacific Islander
	9
	3
	3
	15

	Black or African American
	5
	2
	3
	10

	Hispanic or Latino
	10
	6
	6
	22

	Native American
	0
	0
	0
	0

	White
	5
	3
	3
	11

	Totals
	29
	14
	15
	58


[bookmark: _Toc314510789]Classroom D: Intermediate ESL (SH–1x)
	Race/Ethnicity
	Set goal but did not achieve it
	Set and achieved goal
	Did not set goal, but achieved it
	Totals

	Asian or Pacific Islander
	7
	5
	6
	18

	Black or African American
	4
	3
	4
	11

	Hispanic or Latino
	7
	6
	7
	20

	Native American
	0
	0
	0
	0

	White
	4
	3
	4
	11

	Totals
	22
	17
	17
	56


[bookmark: _Toc314510790]
Follow-up (SH–1y)
[bookmark: _Toc314510791]How and when did we follow-up with my Students?
1. [bookmark: _Toc314510792]Method for Follow-up
[bookmark: _Toc314510793]Classroom A: ABE
	Student Name
	Goal
	Date Exited
	Date of Follow-up
	Method of Follow-up
	Met Goal

	Carmen 
	Retain current job by meeting new requirements
	April
	July
	Call
	Not yet

	Enrique 
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet

	Gil
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet

	Greg
	Enter post-secondary education leading to Associate degree or Higher
	Still enrolled
	December
	Set time after class
	Not yet

	Kathrine
	Get a job
	March
	June
	Call
	0

	Nick
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet

	Quo 
	Obtain external or alternative diploma
	Still enrolled
	December
	Set time after class
	Not yet

	Sara
	Enter occupational training program
	Still enrolled
	December
	Set time after class
	Not yet

	Tsze 
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet

	Warwick
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet

	Yolanda
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet




[bookmark: _Toc314510794]Classroom B: ASE (SH–1z)
	Student Name
	Goal
	Date Exited
	Date of Follow-up
	Method of Follow-up
	Met Goal

	Beatriz
	Enter post-secondary education leading to Associate degree or Higher
	Still enrolled
	December
	Set time after class
	Not yet

	Brendan
	Obtain external or alternative diploma
	Still enrolled
	December
	Set time after class
	Not yet

	Chris
	Obtain external or alternative diploma
	Still enrolled
	December
	Set time after class
	Not yet

	Donald
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet

	Elliot
	Get a job
	March
	June
	Call
	Not yet

	Jesse
	Retain current job by meeting new requirements
	March
	June
	Call
	Yes

	Jesus
	Retain current job by meeting new requirements
	March
	June
	Call
	Yes

	Jian
	Obtain external or alternative diploma
	Still enrolled
	December
	Set time after class
	Not yet

	Rachel
	Retain current job by meeting new requirements
	Still enrolled
	July 
	Call
	Not yet

	Sam
	Retain current job by meeting new requirements
	Still enrolled
	July 
	Call
	Not yet

	Tina
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet




[bookmark: _Toc314510795]Classroom C: Beginning ESL (SH–1aa)
	Student Name
	Goal
	Date Exited
	Date of Follow-up
	Method of Follow-up
	Met Goal

	Ben
	Enter post-secondary education leading to Associate degree or Higher
	Still enrolled
	December
	Set time after class
	Not yet

	ChiuWan
	Obtain external or alternative diploma
	Still enrolled
	December
	Set time after class
	Not yet

	Cristina
	Retain current job by meeting new requirements
	Still enrolled
	December
	Set time after class
	Not yet

	Ferideh
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet

	Getachew
	Get a job
	March
	June
	Call
	Yes

	Hoi Ahn
	Get a job
	April
	July 
	Call
	Yes

	Raul
	Get a job
	April
	July 
	Call
	Not yet

	Sami
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet

	Ugochi
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet




[bookmark: _Toc314510796]Classroom D: Intermediate ESL (SH–1bb)
	Student Name
	Goal
	Date Exited
	Date of Follow-up
	Method of Follow-up
	Met Goal

	Cristina
	Enter occupational training program
	Still enrolled
	December
	Set time after class
	Not yet

	Esteban
	Get a job
	March
	June
	Call
	Yes

	Hakim
	Retain current job by meeting new requirements
	March
	June
	Call
	Yes

	Kerui
	Enter post-secondary education leading to Associate degree or Higher
	Still enrolled
	December
	Set time after class
	Not yet

	Maria
	Enter post-secondary education leading to Associate degree or Higher
	Still enrolled
	December
	Set time after class
	Not yet

	Mateo
	Enter occupational training program
	Still enrolled
	December
	Set time after class
	Not yet

	Mohammed
	Retain current job by meeting new requirements
	March
	June
	Call
	Yes

	Omowumi
	Enter post-secondary education leading to Associate degree or Higher
	Still enrolled
	December
	Set time after class
	Not yet

	Ping
	Enter occupational training program
	Still enrolled
	December
	Set time after class
	Not yet

	Sami
	Retain current job by meeting new requirements
	April
	July 
	Call
	Not yet

	Tran
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet



[bookmark: _Toc314510797]Classroom A: ABE (SH–1cc)
	Name
	Race/ ethnicity
	Level
	Status
	Age
	Number of Contact Hours
	Pretest Test
	Pretest Subject
	Pretest Locator
	Pretest form
	Pretest score

	Carmen 
	Hispanic
	Beginning ABE Literacy
	Employed
	46
	52
	TABE
	Reading
	M
	9
	250

	Enrique 
	Hispanic
	Beginning ABE Literacy
	Unemployed
	24
	80
	TABE
	Reading
	E
	9
	290

	Gil
	Native Amer.
	Beginning Basic Education
	Not in the Labor Force
	50
	10
	TABE
	Math
	D
	9
	317

	Greg
	White
	Beginning ABE Literacy
	Not in the Labor Force
	18
	25
	TABE
	Reading
	D
	9
	330

	Kathrine
	White
	Beginning Basic Education
	Unemployed
	29
	45
	TABE
	Reading
	M
	9
	444

	Nick
	Hispanic
	Beginning ABE Literacy
	Unemployed
	26
	6
	TABE
	Reading
	E
	9
	296

	Quo 
	Asian
	Beginning Basic Education
	Employed
	42
	67
	TABE
	Math
	E
	9
	285

	Sara
	White
	Beginning ABE Literacy
	Employed
	22
	52
	TABE
	Reading
	M
	9
	320

	Tsze 
	Asian
	Low intermediate Basic Education
	Employed
	31
	15
	TABE
	Reading
	E
	9
	391

	Warwick
	Afr. Amer.
	Beginning Basic Education
	Unemployed
	30
	12
	TABE
	Reading
	D
	9
	378

	Yolanda
	Afr. Amer.
	Low intermediate Basic Education
	Not in the Labor Force
	35
	48
	TABE
	Math
	M
	10
	255




	Name
	Posttest form
	Posttest Score
	Hours Between Pre and Post-test
	Completed Level
	Goal
	Date Exited
	Date of Follow-up
	Method of Follow-up
	Met Goal

	Carmen 
	10
	326
	50
	N
	Retain current job by meeting new requirements
	April
	July
	Call
	Not yet

	Enrique 
	10
	375
	78
	Y
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet

	Gil
	10
	333
	33
	N
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet

	Greg
	10
	353
	42
	N
	Enter post-secondary education leading to Associate degree or Higher
	Still enrolled
	December
	Set time after class
	Not yet

	Kathrine
	10
	470
	43
	Y
	Get a job
	March
	June
	Call
	 

	Nick
	 
	
	
	
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet

	Quo 
	9
	322
	66
	Y
	Obtain external or alternative diploma
	Still enrolled
	December
	Set time after class
	Not yet

	Sara
	10
	347
	28
	N
	Enter occupational training program
	Still enrolled
	December
	Set time after class
	Not yet

	Tsze 
	 
	
	
	
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet

	Warwick
	 
	
	
	
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet

	Yolanda
	10
	303
	46
	N
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet


[bookmark: _Toc314510798]Classroom A: ABE (Cont.) (SH–1dd)
[bookmark: _Toc314510799]Classroom B: ASE (SH–1ee)
	Name
	Race/ ethnicity
	Level
	Status
	Age
	Number of Contact Hours
	Pretest Test
	Pretest Subject
	Pretest Locator
	Pretest form
	Pretest score

	Beatriz
	Hispanic
	ASE-Low
	Not in the Labor Force
	18
	11
	TABE
	Reading
	D
	9
	568

	Brendan
	Afr. Amer.
	ASE- High
	Unemployed
	24
	55
	GED Practice Test
	GED Practice Test
	N/A
	N/A
	N/A

	Chris
	White
	ASE- High
	Employed
	29
	45
	GED Practice Test
	GED Practice Test
	N/A
	N/A
	N/A

	Donald
	Native Amer.
	ASE- High
	Unemployed
	26
	51
	TABE
	Reading
	E
	9
	601

	Elliot
	White
	ASE-Low
	Unemployed
	50
	16
	TABE
	Reading
	E
	9
	570

	Jesse
	Afr. Amer.
	ASE-Low
	Employed
	30
	8
	TABE
	Reading
	E
	9
	566

	Jesus
	Hispanic
	ASE-Low
	Employed
	35
	59
	TABE
	Math
	M
	9
	555

	Jian
	Asian
	ASE- High
	Not in the Labor Force
	42
	48
	TABE
	Reading
	M
	9
	599

	Rachel
	Hispanic
	ASE-Low
	Employed
	46
	62
	TABE
	Math
	D
	9
	569

	Sam
	Asian
	ASE-Low
	Employed
	31
	4
	TABE
	Reading
	M
	9
	565

	Tina
	Native Amer.
	ASE- High
	Unemployed
	22
	68
	GED Practice Test
	GED Practice Test
	N/A
	N/A
	N/A




[bookmark: _Toc314510800]Classroom C: Beginning ESL (Cont.) (SH–1ff)
	Name
	Posttest form
	Posttest Score
	Hours Between Pre and Post-test
	Completed Level
	Goal
	Date Exited
	Date of Follow-up
	Method of Follow-up
	Met Goal

	Ben
	N/A
	407
	30
	Y
	Enter post-secondary education leading to Associate degree or Higher
	Still enrolled
	December
	Set time after class
	Not yet

	ChiuWan
	N/A
	375
	56
	N
	Obtain external or alternative diploma
	Still enrolled
	December
	Set time after class
	Not yet

	Cristina
	
	
	
	N
	Retain current job by meeting new requirements
	Still enrolled
	December
	Set time after class
	Not yet

	Ferideh
	N/A
	439
	56
	Y
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet

	Getachew
	N/A
	
	
	
	Get a job
	March
	June
	Call
	Yes

	Hoi Ahn
	N/A
	
	
	
	Get a job
	April
	July 
	Call
	Yes

	Raul
	N/A
	409
	52
	N
	Get a job
	April
	July 
	Call
	Not yet

	Sami
	N/A
	398
	50
	N
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet

	Ugochi
	N/A
	409
	22
	N
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet




[bookmark: _Toc314510801]Classroom D: Intermediate ESL (SH–1gg)
	Name
	Race/ ethnicity
	Level
	Status
	Age
	Number of Contact Hours
	Pretest Test
	Pretest form
	Pretest Locator
	Pretest form
	Pretest score

	Cristina
	Hispanic
	Low intermediate ESL
	Unemployed
	37
	98
	Best Plus
	N/A
	N/A
	N/A
	398

	Esteban
	Hispanic
	High Intermediate ESL
	Unemployed
	28
	60
	Best Plus
	N/A
	N/A
	N/A
	475

	Hakim
	Afr. American
	Advanced ESL
	Employed
	35
	13
	 
	
	
	
	 

	Kerui
	Asian
	Low intermediate ESL
	Not in the Labor Force
	53
	33
	Best Plus
	N/A
	N/A
	N/A
	403

	Maria
	Hispanic
	Low intermediate ESL
	Unemployed
	25
	15
	 
	
	
	
	 

	Mateo
	Hispanic
	Low intermediate ESL
	Unemployed
	29
	44
	Best Plus
	N/A
	N/A
	N/A
	405

	Mohammed
	White
	High Intermediate ESL
	Employed
	44
	8
	Best Plus
	N/A
	N/A
	N/A
	405

	Omowumi
	Afr. American
	High Intermediate ESL
	Unemployed
	28
	83
	Best Plus
	N/A
	N/A
	N/A
	479

	Ping
	Asian
	Advanced ESL
	Unemployed
	49
	11
	Best Plus
	N/A
	N/A
	N/A
	509

	Sami
	White
	High Intermediate ESL
	Employed
	33
	9
	Best Plus
	N/A
	N/A
	N/A
	402

	Tran
	Asian
	Low intermediate ESL
	Not in the Labor Force
	22
	22
	Best Plus
	N/A
	N/A
	N/A
	405




[bookmark: _Toc314510802]Classroom D: Intermediate ESL (Cont.) (SH–1hh)
	Name
	Posttest form
	Posttest Score
	Hours Between Pre and Post-test
	Completed Level
	Goal
	Date Exited
	Date of Follow-up
	Method of Follow-up
	Met Goal

	Cristina
	N/A
	422
	70
	N
	Enter occupational training program
	Still enrolled
	December
	Set time after class
	Not yet

	Esteban
	N/A
	478
	35
	N
	Get a job
	March
	June
	Call
	Yes

	Hakim
	
	
	
	
	Retain current job by meeting new requirements
	March
	June
	Call
	Yes

	Kerui
	N/A
	407
	10
	N
	Enter post-secondary education leading to Associate degree or Higher
	Still enrolled
	December
	Set time after class
	Not yet

	Maria
	
	
	
	
	Enter post-secondary education leading to Associate degree or Higher
	Still enrolled
	December
	Set time after class
	Not yet

	Mateo
	N/A
	412
	44
	N
	Enter occupational training program
	Still enrolled
	December
	Set time after class
	Not yet

	Mohammed
	N/A
	
	
	
	Retain current job by meeting new requirements
	March
	June
	Call
	Yes

	Omowumi
	N/A
	501
	48
	N
	Enter post-secondary education leading to Associate degree or Higher
	Still enrolled
	December
	Set time after class
	Not yet

	Ping
	N/A
	513
	11
	Y
	Enter occupational training program
	Still enrolled
	December
	Set time after class
	Not yet

	Sami
	N/A
	
	
	
	Retain current job by meeting new requirements
	April
	July 
	Call
	Not yet

	Tran
	N/A
	407
	52
	N
	Obtain GED
	Still enrolled
	December
	Set time after class
	Not yet



image2.png




image3.png




image4.png




image5.png




